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DRAMA/THEATRE & EDUCATION IN EUROPE

Editorial a l

This book has been created in an attempt to raise education in and/or through
the arts to the level it deserves in both society and in educational systems. It
also springs from the tendency of regionalization of IDEA (International
Drama/Theatre and Education Association) as an international organisation whose main goals are «...to demonstrate and advocate drama/theatre
education as part of a full human education, to promote international project collaborations in the field of drama/theatre in education, to promote international
dialogue and research around the practice and theory of drama/theatre and education, to support the practice of drama/theatre and education to achieve human
rights and peace throughout the world, particularly for young people, children and
excluded communities threatened by violence..».
In December 2006, a number of European members of IDEA met in Frankfurt to discuss the possibility of the development of a European network.This
initiative, under the working title IDEA Europe, helped reach an agreement
that a report on the situation, the structure and the problems of Drama/
Theatre & Education (D/T&E) both in formal and non formal educational
systems in European countries, would be most useful and a catalyst for future projects.Therefore, IDEA Europe member organisations were invited to
offer a short but holistic, independent and reliable reflection on the D/T&E
situation in their countries. The Hellenic Theatre/Drama & Education
Network and the Croatian Centre for Drama Education joined forces
to collect, edit and publish these reports.
Part I contains short reports of the development, current state and future
of drama/theatre in education in 11 European countries listed in alphabetical order: Bulgaria, Croatia, the Czech Republic, Finland, Greece,
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Norway, Portugal, Serbia, Sweden, Turkey and the UK. The authors
come from variety of institutions and are actively involved in advancing this
movement in their homelands. Part II will follow with reports from more
European countries.
This edition does not necessarily include an academic approach to the discipline of Drama/Theatre in Education. It focuses on gathering, describing,
shaping and understanding the drama/theatre structure in European countries, where the listed goals are realised at national institutions, NGOs or
universities both in theory and practice. It could serve as valuable knowledge
on the current state of affairs for perspective theatre pedagogues, as a resource of arguments in approaching policy makers as well as a starting point
for future collaboration and research in European and world-wide institutions.
Differences among countries are expected, but in a dynamic way, they aspire
to the same goal: the introduction of the drama/theatre in education curricula, the integration of a larger number of users/pupils/students, the better training of specialists and the development of sound theory and good
practice.
It seems vital to emphasise that the editors have used the wide ranged term
Drama/Theatre & Education, trying to cover all the terms and notions
that appear in the reports i.e. dramatisation, creative drama, Drama in Education (DiE), Theatre-in-Education (TiE), Theatre Arts, Playing Through Theatre
etc) and whose description and/or definition can be found in the texts, just
for the necessities of this particular edition, and without an aim at introducing a specialised term.
Nikos Govas, Georgina Kakoudaki, Damir Miholic
June 2007
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Bulgaria
I hope, I really hope, that the new situation of Bulgaria in the European Union
will change the vision of our Ministries on the role of ���������� ��������
in Education (D/T&E). The main reason being that D/T&E now exists only in
some community cultural centres (chitalishte (1) and youth centres), or in
expensive private theatrical schools. �������������������������������������
d
are at very good level. An example is the Youth theatre, studio”Kambana” in
chitalishte ”Bratia Miladinovi”, Sofia (ts_kambana@abv.bg and tskambana@
gmail.com). Every year they present their productions in a lot of national
amateur festivals.
At the moment, Theatre Tsvete is executing a project, named National youth
net of theatrical-discussion clubs “Citizens of Europe”, which aims at establishing
clubs in 7 towns in Bulgaria. The clubs’ priority is presenting local youth
problems on the stage. In October 2007 they will present their production
in Sofia, hoping to gain the attention of the government on the significance
of the arts in the lives of youngsters.
However, in Bulgarian schools, there is no such thing as a Drama or Theatre
course. It is not a compulsory subject at any level of high school education.
It does not even consist in a part of another compulsory subject. There are
only some creative teachers in kindergarten and primary schools who use
puppetry in their work.There is a strong ������������ ��������� ������������
Film and Theatre Art in Sofia, but it does not ������ �������������� �����������
There are a lot of Pedagogical High Institutions in Bulgaria, but Drama/
Theatre is not included in the curriculum of the young pedagogues nor in
the high education of the future social workers.
Five years ago, in the New Bulgarian University, an MA program of Artistic
Psycho-Social Practices was established. Many of the graduates initiate their
own projects now or are invited to participate in other projects.
The state theatres, mainly puppet theatres, invite children from the Social
Institutions for Children Without Parental Care to their performances for
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free. There are also some individual actors who visit the social homes to
present their shows and to work with the children there.
Unfortunately, there is no strong structure to make the workers of this field
known and to coordinate their efforts. Even if ���������������� �������������
related to Drama/Theatre and Education in Bulgaria the only ones I know
of are our direct partners NGO “Biveda” (biveda@abv.bg), Daimon Theatre
(yavor_kostov@ yahoo.com) ���� ������ ��������������������������������
�
�’
pan@hotmail.com).
Theatre Tsvete has made a lot of effort to attract the attention of the
Ministries of Culture, Education and Social Care on the successful results
of our project work with different target groups through Drama & Theatre,
but without any positive results. I hope, I really hope, that the new situation
of Bulgaria in the European Union will change the vision of our Ministries on
the role of ���������� ���������������������
Tsvete Yaneva has graduated from the National Academy for Theatre and Film
Arts - Sofia; Puppet Theatre Directing. She directs all over Bulgaria and abroad. From
1994 she is the Art Director & President of Theatre “Tsvete”. Winner of national
and international festival awards for directing, for playwriting, for contribution and
development of drama in education “Grozdanin Kikot”. Qualifications in Forum
theatre, Sensitive theatre, Psychodrama Techniques in work with Children -Victims
of Violence, Audio-description for cultural work with blind people, Active Methods
for Education in Sexual and Reproductive Health, Convention of UN in Human
Rights in Psychodrama techniques. Leader of numerous national and international
Theatre Tsvete¢s trainings and projects of for and with deprived growing ups and
their coevals, interested in arts to provoke their personal development, prevent and
help in their social, health and educational problems.
Contact: Theatre Tsvete, web: www.theatretsvete.org
Editors’ Notes

14

(1) chitalishte is a typical Bulgarian public institution and building which fulfills several
functions at once, such as a community centre, library and a theatre. It is also used as an
educational institution, where people of all ages can enroll in foreign language, dance, music
and other courses. In this function they could be compared to the Folk High Schools of
Northern Europe. The word chitalishte in translation means “reading room,” a place where
books are kept for public use. Later, the chitalishte became an important multi-purpose
institution in villages and smaller towns. Today, chitalishta are less widely spread and have
decreasingly critical roles, mostly due to lack of funding.They are evolving and adapting to host
public events, house cinema halls, and other modern organisations.(sourse Wikipedia)
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A PIECE OF HISTORY
The beginnings of drama pedagogy in Croatia are associated with the activities
of the Catholic Jesuit order, from their arrival to Croatia in 1607, up to 1834.
During that period there was a more or less constant activity of the school
theatre at the Jesuit preparatory seminaries, as well as in public schools led
by the Church. After the year 1834, the Church school theatre became silent,
and the attitude of the Church towards theatre changed drastically.

Country: CROATIA
Authors of the report:
Vladimir Krusic,
Damir Miholic
Organization:
Croatian Centre
for Drama Education

The first modern ideas of drama and theatre work with children in Croatia
appear in the later half of the 19th century as an echo of the liberal ideas
of the young bourgeois society that in Croatia of the time (still a part of
the Austro-Hungarian monarchy), aspired to national independence and
advocated the development of national culture and language. In 1866, the
first book of plays intended for children was published in Croatia, and the
foreword of the author, Antun Truhleka, can be considered the first modern
Croatian drama pedagogical text.
Up until the end of the 19th century in schools, civil organisations and
cultural societies, drama work was cultivated as a part of celebrations on
special occasions and charity events, while reciting poetry, which was a
regular part of the curriculum, was considered a special genre. In the first
years of the 20th century, the number of published plays for children rose,
and theatre was more often considered as a means of education. At first,
through performances whose content was educational, and later more as
a medium which educated in itself, not only by the messages that the plays
conveyed, but rather through the creative contribution of the children that
took part in the theatre activities. This development, inspired by the ideas of
the ‘arts education’ and ‘working school’, that had been first loaned by the
German (Scherer), then the French (Decroly, Ferriere) and finally from the
Anglo-Saxon cultural sphere (Dalton, Dewey), had its firm continuity and
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PHOTO
Closing ceremony of European
Drama Encounter, EDERED 2003,
in Pazin Croatia
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peak in the 1930’s, when a unique field of conscious drama pedagogy practice
was formed, followed by very fine theoretical insights. It was a period when
not only children’s plays but also the use of drama methods in education and
socialization were discussed seriously. It was also the time when the first
children and youth theatres in Croatia were formed.
During World War II and immediately after it, drastic political and ideological
changes pushed these various endeavors from the ‘golden decade’ of drama
pedagogy in Croatia into public oblivion. However, some achievements of
the movement, this time in a new ideological attire, were taken over by the
new government and built into their politics towards children and young
people. The bearers of the further development of drama pedagogy became
the children’s theatres. One of these was founded during the war by young
teachers at a refugee camp of the Croatian antifascists in El Shat, in the Sinai
Desert of Egypt in 1944. Out of that establishment, the later Youth Theatre
of Split was formed, and in 1948 the Zagreb Pioneer Theatre was founded,
which has since become (and remains so to this day) the main hotbed of
drama, or to be more precise, theatre pedagogy in Croatia.

PHOTO
Drama in Zagreb Youth Theatre

The dramatic creativity of children and youth, which was in the 1950’s mostly
understood as working on a performance, was the main axis of the practice
of the day. It was not strange, considering that one of the founders of modern
drama pedagogy of the time was Djurdja Devic-Segina, a professional actress,
renown herself for her roles as a child. But it was she who already clearly saw
that, besides the results shown in a performance, there is a series of important
and useful educational effects which work of such nature elicits from children
and young people. She has systematically introduced improvisation into
theatre and drama work, and placed the education of the ‘little man’ to the
centre of her pedagogical work. During the 1960’s and 1970’s Zvjezdana
Ladika and Slavenka Cecuk save the centre of the attention for the child as a
creator, stressing the importance of the arts education of children and young
people in building a humane society. At that period, creative work of children
and with children gains its social legitimacy, actions are launched, magazines
founded and distinguished scientists and artists connected through the
common task of envisioning theoretical and practical research of children’s
creativity. In the framework of the school system, a systematic assessment
of the work of drama groups through festivals and encounters, as well as
education of teachers, drama and reciting groups leaders had begun.
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DRAMA/THEATRE EDUCATION TODAY
During its development, up until recently, drama pedagogy work in Croatia
was mostly considered a leisure time activity that some values had been
attributed to. Today, the work is conducted through several basic forms:
Educational System Institutions
These institutions include kindergartens, primary and secondary schools,
institutions for children with special needs and pupils’ hostels. Drama
education as a separate entity, compulsory or elective subject that would PHOTO
cover the field of drama and theatre still does not exist as a part of the Performance
curriculum. However, two years ago, drama methods found their place in “Legend of the 2 Suns”,
the Croatian National Educational Standard, a basic document of the future Zagreb Youth Theatre
Croatian educational system reform, as a method recommended in treatment
of certain teaching matter. The implementation of the recommendation is
primarily realised in teaching Croatian language and literature, as well as
in arts education. The bases of drama work in the institutions are drama
groups formed by interested students, and the leader is usually one of the
teachers. Drama work throughout the year is process – based, but also
product –oriented.The final product is usually presented on the occasions of
school festivities, performance for parents and wider audiences, but the main
presentations take place at the school encounters organised by Croatia’s
Ministry of Education. These are the encounters of reciters, drama groups
and young writers from primary and secondary schools, encounters of the
artistic creativity of persons with special needs and encounters of artistic
work of the students who live in pupil’s hostels. These encounters are of
a selective kind, because they are conducted on several levels (school, city,
county, state level). Throughout a number of years, the Croatian Centre for
Drama Education was the Ministry’s partner in creating evaluation criteria
for these encounters, which was reflected on understanding and accepting
drama pedagogy as a method that has an important educational and artistic
function, based more on children and young people’s creativity and the
development process than on, sometimes harsh, aesthetic criteria. The
financing of these activities comes mostly from the Ministry of Education
and/or a specific school/institution.
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Drama groups as part of cultural centres and drama studios
as part of professional theatres
The tasks of cultural centres are to be active in their local area, so drama
groups that work as a part of these centres mostly gather children and
young people from a certain part of town and are led by professional theatre
artists and drama pedagogues or other leaders interested in drama/stage
expression.These groups are mostly financed on the local/town level through
applying for projects.
PHOTO
Workshop for drama teachers

There are about a dozen drama studios that are a part of a theatre. Some of
them have a long standing tradition, a larger number of groups and participants
(for instance, the Educational Department of the Zagreb Youth Theatre has
around a thousand pupils in its drama, dance and puppetry studios).They are
mostly financed through local and town sources, and a number of them do
not offer their services for free, so a part of the revenue comes from paod
services too.
Independent drama groups and NGO groups that do some forms
of drama education work
Independent drama studios (Drama Studio ‘Tirena’, Zagreb and Theatre
Workshop ‘Malik’, Rijeka), as well as groups that are part of NGOs, are
financed on a project basis through local and governmental institutions. For
instance, the activity of Drama Studio ‘Tirena’ is associated with developing
theatre-in-education programs and their implementation and evaluation in
schools. NGOs usually use some elements of drama education in working
with specific parts of the population (for example, students with learning
disabilities, delinquents, Romany people, etc.)
The education of drama pedagogues in Croatia does not exist as a department
at any of the scientific-educational institutions or universities, so drama
pedagogy as a profession does not exist on the official list of professions in
Croatia. In some Polytechnics and faculties there are certain courses that
cover the field of drama education work. These courses give basic guidelines
that provide the students with the insight into the field of drama pedagogy
from the theoretical and practical point of view, which also enable them to
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use drama methods in their future work. A recommendation for starting a
course on drama pedagogy did not take root at the Academy of Dramatic
Art in Zagreb, which was for many years the only institution for education
dramatic artists on an academic level, but with the opening of new academies
(Split, Osijek), an interest was expressed by those schools not only for the
course but also for the department of drama/ theatre pedagogy. In the
situation where drama pedagogy was not recognized as a profession, the basic
education of experts in the field was made through a system of additional
education, mostly through workshops, that are offered to interested parties
by the Croatian Centre for Drama Education, the Ministry of Education and
some NGOs.
Through a series of basic workshops (The Basics of working in a drama group,
Basic methods of drama in education, The Basics of adapting works for stage and
directing), as well as additional seminars (Drama education techniques, Theatrein-education, Forum theatre, Psychodrama etc.) in the past ten years of its
existence, the Croatian centre for Drama Education has educated hundreds
of teachers, pedagogues, social workers, educators and students. Many,
after fulfilling the necessary criteria, have acquired a vocation through our
organization (drama group leader, drama pedagogue, drama pedagogue-mentor).
Together with the Croatian workshop leaders, a number of drama pedagogy
workshops was held by experts from abroad (Finland, UK, Austria, Slovenia,
Bosnia & Herzegovina, Serbia, Holland, USA), and our members took part in
a number of international workshops abroad.
The Croatian Centre for Drama Education is a leading institution in
Croatia that is systematically doing work in the drama pedagogy field. It
was founded in 1996 as an NGO with the goal of promoting, supporting
and researching drama education as a constitutional part of humanistic
education, enticing the development of theory and practice that explores
the links between drama, theatre and education, as well as gathers, spreads
and tries to make popular the information and experience from the field
of drama and education work in Croatia and abroad. Today, the Centre has
around 350 members, who are school teachers, social workers, psychologists,
therapists, rehabilitators, drama pedagogues and theatre artists, students and
educators. The Centre publishes the magazine called ‘Drama Education’,
and two years ago it started with a series of books on drama education.
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Three books have already been published. The Centre is also responsible
for the realization of the cooperation of Croatian experts with their foreign
colleagues. Cooperation has been established with the Centre for Drama
Education from Bosnia & Herzegovina and with the Centre for Drama and
Education through Arts (CEDEUM) in Serbia through working on projects,
participants exchanges etc. Since 1998 there has been cooperation with
the EDERED (European Drama Encounters) organization, and since then, a
group of Croatian children and young people has always taken part at the
Encounters. European Drama Encounter was held in Croatia in 2003, with
participants and leaders from 18 countries. The Croatian Centre for Drama
Education has been a member of IDEA since 1995.
Vladimir Krusic: Theatre director and drama pedagogue, actually heading the
Educational Department of the Zagreb Youth Theatre. In the seventies and eighties
he was a member of the editorial staff of Prolog and Novi Prolog, the most important
theatre magazine in Croatia. In 1996 he initiated the foundation of the Croatian
Centre for Drama Education where he served as president until 2006. Over twenty
years he has directed plays with young people, worked as a drama pedagogue
and conceived and guided workshops in acting, directing, clowning, speech, group
creation, mask work, drama teaching etc. Actual President of the General Meeting
Committee of IDEA.
Damir Miholic: Assistant at the Department for Mobility Disorders, Chronic
Diseases and Art Therapy of the Faculty of Education and Rehabilitation Sciences,
University of Zagreb and a drama pedagogue at the Zagreb Youth Theatre. One of
the founders of the Croatian Centre for Drama Education and its current President.
A member of the EDERED (European Drama Encounters) General Committee.
His fields of interest include exploration of the possibilities of theatre and drama
as a creative medium in education and therapy/psychotherapy. He is the author
of presentations and productions at the Zagreb Youth Theatre and a leader of
workshops on both national and international level.
Contact: CROATIAN CENTRE FOR DRAMA EDUCATION,
Petrova 48a, 10 000 Zagreb, Croatia
hcdo@hi.t-com.hr, www.hcdo.hr
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The Chech Republic
A look into the history
In the short history of modern Czech drama we can recognise three Country:
stages.
THE CZECH REPUBLIC
Author of the report:
The first - covering the second half of the 60’s and more than the first five Jaroslav Provazník
years of the 70’s - was the period of the constitution of drama in the modern Organization:
concept in the Czechlands. The decisive role was played by Eva Machková Czech Creative Dramatics
who systematically gathered and published the results of the experience of the Association
Czech leading theatre and puppeteer’s groups and drama teachers (Miloslav
Disman, Josef Mlejnek, Jana Vobrubová, Šárka Štembergová, Jindra
Delongová, Hana Budínská, Soňa Pavelková...) and experience and
theoretical essays of foreign drama teachers (Hugh Lovegrove, Peter Chilver,
Elsa Olenius, Svend Moller Nikolaisen, P. N. Pemberton-Billing, J. D. Clegg, Brian
Way...). The key role in this period was played by the magazine Divadelní
výchova (Theatre Education) which was prepared and edited by Eva
Machková for ten years (1964-1974). Eva Machková’s personal contacts with
foreign colleagues and specialists in children’s theatre and drama were also
important (especially from AITA/IATA) as well as relatively frequent contacts
of the Brno children’s theatre group PIRKO with Redbridge Drama Centre
in Great Britain and occasional participation of Czech experts and teachers
in foreign events (TIP, drama congresses in Villach, international workshop
in Avignon etc.) and in foreign institutions, for example in Academy for the
expression by words and movements in Utrecht. In this period the first
national drama workshops started to be organised (in the 2nd half of 60’s)
and since the beginning of 70’s - the first national festivals of children’s
theatre groups which have been taking place till today, started their tradition.
They became the festivals of the most interesting performances of children’s
groups and also of workshops focusing on the drama-in-education and
children’s theatre organised for the leaders of children’s groups.
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The second stage of Czech drama started at the end of the 70’s and lasted till
the mid 90’s. It was the period of the gradual stabilisation of the more unified
and elaborated systems of the drama methodology using mainly theatre games
and exercises (their authors were and many still are the important leaders of
children’s theatre and puppeteer’s groups, for example Josef Mlejnek, Hana
Budínská, Milada Mašatová, Šárka Štembergová, Soňa Pavelková, Eva
Magerová-Polzerová, Krista Bláhová, Miroslav Slavík...). This massive
development may be demonstrated by the increasing prestige of the national
festivals and workshops in Kaplice (Kaplické divadelní léto = Kaplice
Theatre Summer) organised since the beginning of 90s in Prachatice
(Dětské divadelné léto = Children’s Theatre Summer), since 1994 in
Ústí nad Orlicí, in 1999 in Zábřeh and since 2000 in Trutnov (called Dětská
scéna = Children´s Stage) and drama-in-education workshops prepared
and implemented by the theatre department of the former ÚKVČ, since
1991 by ARTAMA.
These national festivals of children’s theatre groups, puppeteers and reciting
groups take place every year in the second half of June. The quality of their
programme is guaranteed by regional festivals which recommend the most
interesting performances for the national festival.
Drama as a theatre performed by children exists mostly in extramural
schools so-called Basic Art Schools (where children work after school in
different classes according to their interests, these are mostly state owned
schools), in Free Time Centres, in After-School Centres and clubs (“Houses
of Children”), in Basic Schools and sometimes in Houses of Culture. Many
leaders of children’s groups base their performance on children’s literature
of high quality, prepare montages of different texts or write original plays for
their groups. Good scripts for children’s groups are published mostly in the
journal Tvořivá dramatika (= Creative Dramatics), issued by ARTAMA and
Creative Dramatics Association.
This period of Czech drama was finalised by the establishment of the nationwide organisation called Sdružení pro tvořivou dramatiku (Creative
Dramatics Association) immediately after November 1989 - February
1990 (it has about 700 members) and the creation of two university
workplaces - Prague Drama-in-education Department at the Faculty
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of Performing Arts of Academy of Arts (DAMU) and Brno Dramain-education Studio (department) at the Faculty of Performing
Arts of Janáček’s Academy of Arts (JAMU).
The concept of drama-in-education which was created and developed
during that period is based on the methodologically thought out system of
different training exercises and games which focused on the development
of individual psychic functions (development of the concentration skills,
sensory perception, non-verbal and verbal communication etc.), on teaching
children important skills for their personal and social development and their
potential performance on the stage.
November 1989 came just in time for Czech drama as it was sufficiently
consolidated and prepared for the confrontation with the surrounding world.
It opened the third period of the Czech drama - period of constructive
shocks, shocks which did not destruct everything that had been built in the
last 25 years from the foundations but which forced us to turn or to change
the view on drama and role of the theatre in it, and forced us to bear in
mind completely different styles of concepts and work, to get inspiration by
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Institutions of dramain-education
in Czech Republic

A) Katedra výchovné
dramatiky (Dpt. of Dramain-education) DAMU
(Faculty of Performing Arts)
Praha
www.amu.cz/?r_id=603,
jaroslav.provaznik@damu.cz,
jaroslav.provaznik@seznam.cz

B) Ateliér dramatické
výchovy (Dpt. of Drama-ineducation) JAMU (Faculty of
Performing Arts) Brno
www.jamu.cz,
pelan@jamu.cz

C) Katedra primární
pedagogiky (Dpt. of the
Primary Pedagogics)
Teachers’ Training Faculty
UK (Charles University)
Praha
www.pedf.cuni.cz,
sona.kotatkova@pedf.cuni.cz

D) Katedra pedagogiky
(Dpt. of Pedagogics)
Teachers’ Training Faculty
ZU Plzeň
www.pef.zcu.cz/pef/kpg/
rcernik@kpg.zcu.cz

different systems and styles of work, to find inspiration in other systems and
related spheres.
The third epoch of modern Czech drama dating back to the beginning of
the 90s, started at the moment when the Creative Dramatics Association
started organising the workshops not only for the leaders of children’s
theatre groups but also for teachers of teacher’s training faculties of the
Czech and Moravian universities.The decisive impulse for the major change of
Czech drama has been the workshops led by British specialists, e. g. Jonothan
Neelands, David Davis,Tony Goode,Warwick Dobson, Judith Ackroyd, Cecily
O´Neill, John Somers, Francis Prendiville. It was not only the period when
drama was introduced to schools, but also the period when the theory
of this field started being systematically developed (mainly in the journal
Tvořivá dramatika = Creative Drama, http://www.amu.cz/?c_id=1938,
editor: Jaroslav Provazník, ARTAMA and Drama-in-Education Dpt. of the
Faculty of Performing Arts).
Current Status
As early as in the 80s, drama started being introduced to schools - first
to the kindergartens and secondary teachers’ training schools (for future
kindergartens’ teachers), in 90s to primary schools and recently to secondary
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schools and universities (especially teachers’ training faculties for future basic
school teachers).
At many basic schools, drama exists as a subject as well as a method of
teaching other subjects (Czech, civics, languages, history...). In 1993, the
curriculum of this subject for primary schools was created and in 1994 the
curriculum for children of 11 - 15 (who are still at basic schools in our
country but they have separate subject teachers).Today a new document for
Czech basic schools has been prepared - the National Frame Curriculum
within the subject Drama.
Regular studying of drama is becoming more common at some colleges and
universities. Since 1992 two special university centres have been in function:
The Drama-in-Education Department at the Faculty of Performing
Arts of Academy of Arts (DAMU) in Prague (the head of the Drama
Department: Jaroslav Provazník; other teachers of this Department are
Eva Machková, Irina Ulrychová, Nina Martínková, Radek Marušák,
Hana Kasíková, Karel Vostárek, Josef Valenta...) and The Drama-inEducation Studio (department) at the Faculty of Performing Arts
of Janáček’s Academy of Arts (JAMU) in Brno (the head of the Drama
Department: Jiří Pelán, other teachers: Silva Macková, Eva Brhelová,
Alice Svobodníková, etc.). At both departments there are full-time
students (the secondary schools’ graduates) and part-time students (people
who have already been teaching).
The students of some teachers training faculties can choose drama as a
specialisation or as an optional subject - it depends on if there is a good
teacher or not and if the University Senate is interested in this branch (the
interest of students and teachers is usually both strong). Now the best
situation is at the Teachers’ Training Faculty of Charles University
in Prague at the Dpt. of Pedagogics for Primary Schools’ Teachers
(teachers: Radek Marušák, Soňa Koťáková, Radmila Svobodová,
Irena Holemá, etc.).
Then the good teachers of drama are at the following faculties in the
Czech Republic: at the Teachers’ Training Faculty in Ostrava - at the
Department of Pedagogic for Primary Schools’ Teachers - drama
is taught mainly by Hana Cisovská, at the Faculty of Arts of Charles
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E) Katedra primární
pedagogiky (Dpt. of the
Primary Pedagogics)
Teachers’ Training Faculty,
University of Ostrava
www.osu.cz/fpd,
Hana.Cisovska@osu.cz

F) The Creative Drama
Association - Sdružení pro
tvořivou dramatiku
This organisation plays an
integral part in Czech drama.
It was established as a public
(voluntary) association just
after 1989 - in February 1990.
The first President was Eva
Machková. The Creative
Dramatics Association is spread
all over the Czech Republic. It
has regional sections, organises
workshops, invites animators,
teachers and specialists from
abroad, helps with organisation
of national children’s theatre
festivals, has published books,
has prepared curricula of
drama-in-education, guarantees
and recommends good drama
teachers. The STD is a member
of the Czech AITA Centre and
the member of the IDEA.
www.drama.cz,
std@drama.cz
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University in Prague at the Dpt. of Pedagogics (Hana Kasíková and
Josef Valenta) and at Teachers´ Training Faculty in Plzeň (teacher:
Roman Černík and Eva Ichová).

G) The Centre of Children´s
Activities in ARTAMA
The centre closely collaborates
with the Creative Dramatics
Association (ARTAMA is
the institution of Ministry of
Culture). The specialist on
drama-in-education in ARTAMA:
Jakub Hulák. ARTAMA which
is financed by the Ministry of
Culture organises national
festivals, co-ordinates regional
festivals, arranges workshops
within the whole Republic,
publishes books, since 1991 it
has issued, three times a year,
the special journal Creative
Drama (Tvořivá dramatika)
- in cooperation with the STD
(Creative Dramatics Association)
and Dpt. of Drama-in-Education
Prague. ARTAMA is a member
of the Czech AITA Centre.

The regular long-term drama workshops are organised for teachers by the
Creative Dramatics Association, ARTAMA and the Department of Dramain-Education of Prague. Some of these events are supported by the Ministry
of Education and the Ministry of Culture of the Czech Republic. Two of the
most important events are the 6 days National Workshop Dramatická
výchova ve škole (Drama in School) prepared each Septembre in
Jičín obviously for cca 100 teachers and the 6 days National Festival of
children´s theatre groups Dětská scéna (Children´s Stage) organized
each June in Trutnov.
Jaroslav Provazník (born 1949) - Head of the Dpt. of Drama-in-Education at
the Faculty of Performing Arts, Prague, President of the Czech Creative Dramatics
Association (Sdružení pro tvořivou dramatiku), senior lecturer of children literature,
drama and theory of drama-in-education at the Pedagogical Faculty (Charles
University, Prague); editor of the journal
���������������������������������������������
Tvořivá dramatika (= Creative Drama).
Contact: jaroslav.provaznik@damu.cz, jaroslav.provaznik@seznam.cz

hulak@tiscali.cz,
hulak@nipos-mk.cz,
jaroslav.provaznik@damu.cz,
jaroslav.provaznik@seznam.cz
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Finland
In Finland, drama and theatre has no official status in the national curriculum in
pre-school education, in primary and secondary school or further education.
This means that drama and theatre is not a proper school subject, and that
there is no compulsory drama and theatre education for school pupils. In
some schools drama is used as a method in other subjects to investigate
situations and to make education more interesting and livelier. For example
in history, in literature, in religion and in language education one can use
role play, process drama, and dramatization as methods of investigation. In
pre-school education one can focus on playing and using drama as a method
of learning about life. Nevertheless, all these activities are dependent on
teachers being interested in drama and theatre.
Since there is no subject called drama and theatre in the national curriculum,
there is no specific education for drama teachers. At the moment one can
study drama at the University of Jyväskylä but these studies have to be a part
of the ordinary teacher training program. One can also study drama at the
Åbo Akademi University in Vasa. As in Jyväskylä the drama studies have to
be a part of the ordinary teacher training program. At the Theatre Academy
in Helsinki one can study theatre education but does not get a teacher
qualification from these studies.
This is a vicious circle: no subject in the curriculum and no official training
for drama teachers.
However, during the last years, an interest in researching drama has increased.
Several theses have been defended in recent years, for example theses by
Hannu Heikkinen, Ellinor Silius Ahonen, and Heli Aaltonen. Research in drama
is extremely important as a means of raising the status of the subject.
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At the moment there are four institutions where one can study drama
and theatre and become a drama instructor, a drama leader in a four-year
education. This education is at the Bachelor’s level. These institutions are
Turun ammattikorkeakoulu in Turku, Keski-Pohjanmaan ammattikorkeakoulu
in Kokkola, Stadia in Helsinki and University of Applies Sciences in Vasa. The
education in Vasa is Swedish-speaking.The aim of this education is to educate
people who can work with children and youngsters in after-school activities,
with adults and with different target groups in special contexts, for example
in health care, in social work, among foreigners, in prisons, and in different
communities. These students do not get a teacher qualification because of
the Finnish educational system where one only can get teacher qualification
in a teacher training education at a university. Unfortunately there are no
positions for drama instructors but there are lots of work, projects and
courses because there are many organisations that want to have drama and
theatre as a part of their activities.
At the department of Performing Art at the University of Applied Sciences
in Vasa, a project on Drama in Identity Education was recently completed.
During three years, students went out to 13 schools teaching drama twice a
year and the aim was to study how skills and understanding developed among
the school pupils. One of the schools in the project was a primary school
for the visually impaired, where the results were particularly impressive.
Body consciousness, language skills and communication skills developed
significantly throughout the period of drama activities.
Finland is a country with many amateur theatre companies and many
professional theatres. In many villages there has been a tradition around
Christmas to put on a play where one, in a funny ironic way, tells what has
happened in the community during the year. Many people take part in the
performance and they do it for fun. During the summer there are many
summer theatres which are arranged in the same manner. People do it
voluntarily and as a social event. In Finland there are also many professional
theatres which are subsidised by the government. In spite of this tradition
it is a bit strange that it has been so hard to create a place for drama and
theatre as a subject in the school curriculum.
In Finland there are some high schools (upper-secondary schools) which are
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designated theatre high schools: examples include Tampereen yhteislukio
(Tampere), Kallion lukio (Helsinki) and Juhana-Herttuan lukio (Turku). Here
students can choose up to 15 courses in drama and theatre (one fifth of the
total curriculum). One course is approximately 38 hours. There are courses
in voice training, improvisation, performing skills, theatre history, directing,
dancing, and scenography. After three years in high school, students can take
a final exam in Theatre Studies, which corresponds to a Matriculation Exam
(final exam) in other subjects.
There is also basic art education for 7 to 18 year olds as a local-government
funded activity outside of the school system. Drama and theatre is a part
of this and there is a curriculum with a year-to-year progression in drama
and theatre. During the school year, schools take part in different nationwide events. One of these is Kulturkarnevalen (the Culture Carnival) where
hundreds of Swedish-speaking pupils take part in various cultural workshops,
such as Drag King, Improvisation, Parcour, Photography, Mask and mime,
Songwriting, etc.
Finland is a country of Festivals. The summer months are filled with music,
dance, art and theatre events all over the country. One important example is
the annual Tampere Theatre Festival in August, with performances by theatre
companies from all over Europe. Another event is the Hangö Theatre
Meeting, where Swedish-speaking theatre companies and enthusiasts gather
for three days of performances and discussions in the light summer evenings
by the Baltic Sea.
In Finland there has been a discussion on the definition of drama and theatre.
This discussion has influenced the question of who is qualified to teach
drama and theatre. Should it be an actor or a teacher? Drama as I see it is an
art subject which is based on the art of theatre. Drama is situated between
art and education. In Finland drama as a subject at the university has had
its influences from Norway. Ideas from the Norwegian school of drama
education were taken to Finland by Professor Anna-Lena Østern. Professor
Björn Rasmussen from the Thechnical University of Trondheim and
Janek Statkowski from University of Århus in Denmark have influenced
drama education in Finland. In addition to the Scandinavian way of looking
at drama education, there is also the English way of doing drama. Heathcote

35

DRAMA/THEATRE & EDUCATION IN EUROPE

and Bolton are major representatives of this tradition.
Every third year there is a Scandinavian congress called Drama Boreale. This
conference is for teachers, actors, researchers and other people interested
in drama and theatre. Last year it was held in Trondheim and in the year
2009 it will be held in Vasa in Finland. FIDEA, the Finnish drama education
association, is in charge of the conference, together with Åbo Akademi,
the University, University of Applied Science in Vasa and Keski-Pohjanmaan
Ammattikorkeakoulu.
In the future, we hope that the increased interest in drama will influence
the government so that drama will become a proper subject in the national
school curriculum. Art and communication are the building-blocks for a
better future.
University of Applied Sciences, Vasa Finland, provides higher education in
Swedish in the fields of Technology and Communication, Health Care and Social
Welfare, and Culture. Most of the 1800 students are situated in Vaasa (Vasa), but
there are also students in Uusikaarlepyy (Nykarleby) and Pietarsaari (Jakobstad).
Performing Art has international cooperation with University of Northumbria in
Newcastle, UK, with the Teacher Training College in Bergen, Norway, with Universität
Osnabrück/Lingen in Germany, with University of Klaipeda in Lithuania and with
Västerbergs folkhögskola in Gävle, Sweden.
Birgitta Snickars von Wright. BA in Literature, Åbo Akademi University 1976.
Teacher training exam 1981. Counsellor qualification exam 1991.Teaching experience
at all levels from Secondary school to University. Work experience as a journalist.
Head of Performing Art, University of Applied Sciences in Vasa, since 1999.
Contact: Birgitta.Snickars@syh.fi
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The purpose of this review is to give a brief overview of the situation
concerning Theatre/Drama practice in education in Greece today. It provides
basic factual information with a focus on formal education, as well as some
thoughts about the status of Theatre/Drama in the Greek educational system
and about the development of the Hellenic Theatre/Drama and Education
Network (henceforth TENet-Gr) since 1998.
Drama/Theatre in formal education and Teacher Training
In Greece there has been no formal tradition of Theatre/Drama as a subject
in its own right within the school curriculum. However, despite the lack of
organized state provision for teachers’ theatre training, the non-existent or
poor facilities for theatre practice in the majority of the Greek state schools
and the absence (until recently; see below) of Theatre/Drama as a subject
from the timetable, there is a long and strong tradition (since the 18th century)
of school theatre productions, organized as extracurricular activities by
enthusiastic teachers of various subjects. It is only occasionally that theatre
techniques have been used as a teaching tool within the curriculum, mainly
in language and literature lessons. Since the 1980’s there are also a growing
number of teachers using theatre/drama techniques in thematic projects on
social issues, Environmental, Health, Careers or Cultural Education. These
thematic projects are optional extracurricular activities for both students
and teachers.
Most of the teachers involved in the above, have acquired their theatre training
through their own participation in amateur or professional theatre groups,
practical workshops run by theatre professionals, or through postgraduate
studies in Greece and/or abroad, while there is currently an increasing
number of school teachers seeking training to improve their existing skills
and broaden their knowledge and understanding of the use of theatre/drama
in education. This training, in the form of a multitude of short or long-term
courses, participation in conferences and/or postgraduate studies, is mainly
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self-funded, with a few exceptions of state-organized and -funded training.
TENet-Gr was founded by teachers as a result of this increasing demand for
teacher training in Theatre/Drama.

PHOTO
“Trees”
School performance
Ekpaideutiria Rodion Paideia
(photo: Michalis Papanousis)

In the course of their University studies, a prerequisite for state-school
teaching, primary and secondary school teachers, specifically these aged over
forty today, may not have been given the option of Theatre/Drama modules.
However, some Greek Universities in their Education Departments now
offer optional Theatre/Drama modules while, in the last fifteen years,Theatre
Studies Departments have been created in four Universities in Greece,
offering BA degrees.
The current situation in pre-school, primary, secondary and tertiary education
in Greece can be briefly described as follows:
a) In pre-school education (ages 3-5), elements of Theatre in the form of
“playing through theatre” or “games” are often used as tools for the teaching
of certain areas of the curriculum. Teachers can choose to use role play,
dramatization of stories, theatre play, puppetry, shadow theatre and other
forms of theatre/drama activities, depending on their specific training.
In addition, plays are often performed by children on various national
celebrations, Christmas and end-of-school-year events.

PHOTO
From the programme
“Days of joy and creativity”
Kasos 2003
Art Group Parodos

b) In primary education (ages 6-12), similarly, teachers may use “playing
through theatre” techniques in their classrooms as a teaching tool, while many
primary schools include pupils’ performances of plays or scenes on special
days of celebration. These are usually low-budget productions, organized by
teachers as extracurricular activities and often supported by the Parents
Associations. Some all-day primary schools (optional for pupils to attend
and operating on an extended timetable) may include the subject of “Theatre
Education” as part of their timetable, which is taught in 35 - minute periods
weekly or fortnightly. A small number of the graduates of the recently
established University Theatre Departments are employed on a part-time
basis to teach the subject.
A significant recent development concerning Theatre/Drama in Greek
primary education is the introduction of the compulsory subject of “Aesthetic
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Education” for Years 5 and 6 (ages 11 and 12), part of which is “Theatre
Education”. Although a syllabus for “Aesthetic Education” for primary schools
was created and exists since 1990, it was only last year (2006) that it was
formally introduced accompanied by student’s and teacher’s books. Many
primary school teachers reacted to the introduction of a subject for which
they did�����������������������������������������������
c) In mainstream Lower and Upper Secondary Schools (ages 12-18)
the prevailing form of students’ involvement with Theatre/Drama has been
through putting on plays as voluntary extracurricular activities. Students’
Theatre Competitions at both local and national levels have been introduced
in the last decade by the Ministry of Education and awards given to the
best productions. However, this has been a controversial issue, since a
number of students, teachers and academics question the educational
value of the Competitions on the ground that they do not always promote
communication and mutual learning but they rather enhance an antagonistic
spirit. In some cases theatre/drama techniques are also being used in the
secondary classroom as a teaching tool, mainly in the language and literature
classes, as well as in the optional extra curricular thematic Projects of
Cultural, Health, Environmental, Careers Education, e.t.c. On some occasions
the municipalities, which the schools belong to, organize end-of-school-year
Student’s Art Festivals.
In the 1990’s, “Theatre Education” was also introduced in the First Year of
Upper secondary schools (age 16) as part of the non-compulsory subject
“Aesthetic Education” to be taught one hour per week , accompanied by a
textbook and a teacher’s book.
In 2003 a state decision to found specialized Arts High Schools (for 12-16
years old) was made and there are now two such schools operating in
Greece and another two are expected to come into existence in 2008. In
addition to all normal core subjects, students can choose to follow one of
the three offered strands,Theatre, Dance and Visual Arts. Professional artists,
theatre and dance practitioners are employed on a part- time basis to teach
these subjects.
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Theatre activities with children
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d) Universities. Pre-school and primary school teachers may opt for
different modules on Theatre/Drama and Education during their BA studies,
depending on each University Department’s specific curriculum. Some
University Departments of Pre-school and Primary Education offer puppetry,
shadow theatre, educational drama, play-staging modules, etc., whereas
others might have no theatre/drama modules at all. Secondary school
teachers are unlikely to have been offered Drama/Theatre modules as part
of their University studies. It has only been in the last fifteen years that four
Greek Universities offer Theatre Studies or Theatrology BA degrees. Yet, an
interest in “theatre as an educational tool” has recently been growing and
modules such as “Theatre in Education” or “Drama Education” also appear in
post graduate programmes.
Drama/ Theatre in non formal Education – Wider initiatives
a) In
�������������������������������������������������������������������������������
the early 70’s, in parallel with the traditional school theatre activities,
there was the realisation of a need for more focused theatre education,
along with the development of educational drama, theatre-in-education
and similar movements in the western countries. A new force of theatre
pedagogy for children aged 6-12 named “playing through theatre”, was
realised outside the official educational system, in streets, play grounds and
city squares of Athens. The pedagogues involved initiated radical changes in
the notions of “children’s theatre”.
b) A
��������������������������������������������������������������������������
rather recent development in Greece has been the fact that professional
theatre organizations, such as the National Theatre of Northern Greece, the
Regional Municipal Theatres of North Aegean (Chios Island) and of Komotini
are developing various educational programs (amongst them Theatrein-Education programs) for primary and secondary schools.
c) Additionally, many professional theatre companies stage plays for children
and young people for the purpose of approved school visits, and some run
projects or offer teacher training courses.
d) Theatre professionals are also employed by some Municipalities, usually
on short-term contracts, to offer theatre courses for children, young
people and adults, which often result in public performances of plays.
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e) Moreover, some NGOs employ theatre professionals to work with
vulnerable social groups on certain projects.
f) As far as publications are concerned, there has been a recent (since
the 1990’s) increase in the number of relevant books. These publications
include: theoretical books aimed primarily at the students of the Education
Departments of the Universities, the proceedings from a number of practical
teacher training projects, from the six TENet-Gr Athens International
Conferences and some books on facilitating theatre with children and young
people. The only specialized magazine on Theatre/Drama and Education
issues in Greece is the annual Education and Theatre Journal, published by
TENet-Gr, which has an international advisory Committee and covers a
variety of aspects at both academic and practical level.
g) A number of national associations, such as the Hellenic Theatre/Drama
& Education Network (TENet-Gr), the Hellenic Theatre Studies Alumni
Association, the ASSITEJ-Hellas, the Hellenic Association of Educational
Drama and the UNIMA-Hellas Puppet Association among others, also
operate within the broad field of Theatre/Drama in education.
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Hellenic Theatre/Drama
and Education Network (TENet-Gr)

Current tendencies
Although “theatre” (θέατρον�) and “drama” (������
δράμα�) are words inherited from
the classical Greek language and civilization, and theatre in the classical
times was regarded as education (‘didaskalia’), this view seems to need to be
constantly fought for in Modern Greece, as far as the State’s provision for
Theatre/Drama within the formal education system is concerned.There have
been, as outlined above, certain recent interesting developments, such as
the introduction of the subject of “Theatre Education” in the primary school
and the establishment of the Arts High Schools. There have also been some
excellent long-scale Arts Education Projects in the past, including the art of
Theatre, such as the ‘Melina Project –Education and Culture’.
However, despite the State’s rhetoric, our view is that the educational
value and the humanizing potential of Theater/Drama in the variety of its
manifestations have been underestimated in practice������������������������
way to learning seems to have been almost the only legitimate route
recognized by most educational policy makers in Greece to this day. The
Greek formal education system still seems to suffer from a heavy reliance
on desk-bound teaching and learning. Despite the signs of dissatisfaction and
disengagement many of our students exhibit and the increasing number of
teachers becoming passionate about the multiple value of Theatre/Drama
in schools, the formal school curriculum is underpinned by the notion that
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knowledge is a bulk of information to be consumed and used for qualification
purposes only.
However, experience provides evidence that things do change, and that the
role of the people as agents of change should not be underestimated. We
are aware that, despite the positive developments outlined above, there is
still huge scope for Theatre/Drama to play a central role in the life of young
people inside and outside schools, with teachers’ and theatre practitioners’
passion contributing to this end.
The Hellenic Theatre/Drama & Education Network (TENet-Gr)
In 1998 in Athens, a small group of school teachers with various degrees
of qualifications and experience in theatre work with children and young
people decided to join forces and take responsibility for their own training
and professional development. As a result, they started inviting theatre
professionals from Greece and abroad, covering the incurred costs themselves.
Today, less than a decade later, as a consequence of committed, volunteer
hard work, TENet-Gr has developed into a National Association of teachers
and theatre practitioners, with active branches operating in various Greek
cities. Its main aim is to promote educational theatre research and practices
in education. Through a variety of projects, such as regular practical teacher
training workshops, annual Theatre Summer Camps, national and international
conferences, several projects for young people, publications and a strong web
site, as well as through a policy of collaboration with national and international
organizations and individuals who share similar aims, TENet-Gr constitutes
a platform for an on-going dialogue on Theatre/Drama and Education and a
powerful body of teachers and theatre practitioners who wholeheartedly
believe that Theatre deserves a better place in the lives of young people in
formal and non-formal education. TENet-Gr is the Greek ordinary member
of IDEA and participates in IDEA-Europe and other Networks.
Contact:
Posts Address: Hellenic Theatre/Drama & Education Network
Venizelou 80, Thessaloniki, 54631, Greece
Tel/Fax ++302310232300, ++0302106541600
info@theatroedu.gr
www.TheatroEdu.gr
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Norway

1. Short history of drama/theatre and education in Norway
Dramatization had already become a part of the national curriculum in 1939,
first within the subject of the Mother Tongue and then gradually, helped
by the progressive education movement, informal drama methods spread
to other curriculum areas. During the second half of the 1960s creative
dramatics grew to become an alternative to the traditional school theatre
and with the national curriculum revision in 1974, drama was introduced as
an elective subject area in schools. By the late 1970s two main orientations
were discernible in the field. One could be called an Anglo-American tradition,
which was influenced by the liberalistic personal development doctrine of
Ward/Siks (USA) or Slade/Way (UK), and the other was more specifically a
Scandinavian approach. This was inspired by reconstructionist philosophies
of national or foreign origin, in which political awareness and involvement in
societal issues were at the core.

Country: NORWAY
Authors of the report:�
Stig A. Eriksson,
Aud Berggraf Sæbø
Organization:�
Norwegian Drama
in Education Association
(LDS)

In addition to the experimental group theatre movement, important
influences came from the Norwegian John Lilletvedt, the Swede Björn Magnér,
the Dane Janek Szatkowski, the Germans Helme Ebert & Volkhard Paris, and
the Brazilian Augusto Boal. During the 1980s the developments in Britain
pioneered by Dorothy Heathcote and Gavin Bolton (1) had a significant
impact on Norway, supplemented by the drama conventions approach (e.g.
Jonothan Neelands and Tony Goode (2)) in the early 1990s and process
drama (John O’Toole (3), Cecily O’Neill (4)) in the mid nineties.
Dramaturgy as a structuring principle for drama in education (DIE) is a very
relevant reference for our work today. Interest in the artistic dimension has
grown in relation to the interest in pedagogies. Today pedagogic, aesthetic
and dramatic theory, didacticism (5) and artistic expression are all areas
that the drama teacher must master.The Norwegian contemporary scene of
drama/theatre and education is a diverse one, with varying dramatic modes
of expression being employed - from dramatic playing and process drama, to
children’s theatre and theatre-in-education (TIE).
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2. Drama/theatre teacher education
The main institutions for educating drama teachers are the university
colleges. Since 1978 drama has been obligatory for all pre-school teachers,
and since 1992 drama has been a mandatory, although small (from 10 to 35
hours), component in the general teacher training across the country. Many
university colleges offer in-service courses for teachers. A majority of the
university colleges offer full time half year courses (30 ECTS points) or more
in drama. Bergen University College (since 1971) and Oslo University College
(since 1976) offer in-depth studies in drama/theatre and education from 1 to
1½ years full time (60 to 90 ECTS). Three-year drama specialist courses are
offered at Nesna University College and at Agder University College. All the
in-depth studies have a close balance of theory and practice, and an interest
for drama in the classroom/kindergarten as well as small scale productions.
Since 2000, a two-year Master’s degree (120 ECTS) in drama pedagogy (6) can
be attained at Bergen University College. Theatre studies (theatre science)
are offered at the universities in Oslo, Bergen and Trondheim – and drama
pedagogy modules are offered at the universities in Trondheim and Stavanger.
Only Trondheim has a Ph.D. programme with the opportunity of specialising
in drama pedagogy. Professional actors’ training takes place at the University
Arts College (the former State Acting School) in Oslo.This 3-year education
offers no courses in educational drama and theatre, but a possibility of taking
a one-year build-up in arts didactics exists.
3. Drama/theatre in formal education
Drama is a cross-curricular subject in kindergarten, integrated with all art
forms within the topic of Culture. In primary and lower secondary school
(grades 1-10), drama is most commonly used as an integrated part of the
curriculum, i.e. as a learning medium, with no syllabus of its own to be taught.
Up to very recently, drama was mandatory in the national curriculum for
primary and lower secondary school by being a specific subject area within
Norwegian, Religious instruction, Music, and English as a second language.
With its close affiliation to ‘playing’, drama was expected to be used in most
subjects in the early grades of schooling. In the new national core curriculum,
Kunnskapsløftet (2006), drama is mentioned only specifically in the syllabus
of Norwegian. Still, drama has, in principle, kept its position as a teaching/
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learning medium across the curriculum, and as an interdisciplinary subject
area, but in the wake of a new push for the “basics”, the position of drama
has become less visible in the curriculum.
The weakest place for drama/theatre has traditionally been in the upper
secondary school (grades 11-13). With a few exceptions, dramatics were
neither a subject, nor an advocated teaching medium. However, since 1994
(R ‘94) a new subject stream called ‘drama/dance/music’ has come on offer
in some upper secondary schools, and today drama exists as an arts subject
in selected upper secondary schools in 19 of the country’s 22 counties. This
3-year subject stream with drama/theatre as a specialised option counts
towards university entrance. In addition some folk high-schools (7) offer
theatre and theatre production subjects as a one year study.
There is a growing tradition in the lower secondary school for annual
performance productions in specific grades, very often performed in a
revue-musical tradition. In the 3-year drama option in upper secondary
schools students produce different kinds of performances for audiences,
and every second year there is an Ibsen festival where these schools meet
in competition with Ibsen productions – usually in co-operation with the
professional Ibsen Year Festival. Similarly, in the drama/theatre studies of
the folk high-schools, and in the drama teacher education of the university
colleges, students produce their own performances for different kinds of
audiences as part of their training. But there is no tradition of (bi)annual
festivals for this sector.
4. Drama/theatre in non-formal education
Specific theatre training for children and teenagers has traditionally taken
place mostly outside schools. A relatively new context for such training is
the so-called ‘culture school’, formerly called the ‘music school’, an afterschool option which some years ago was extended to include all art forms.
The ‘culture school’ is run, and partly funded, by municipalities all over the
country, but capacity is limited and classes are paid for.
Alternatively, young people in districts where this option does not exist, have
attended private establishments, joined the local amateur theatre company
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or a theatre centre for young people.Today amateur theatre is flourishing and
the movement encompasses many young people as both cast and audience
members. Several regional theatre centres try to combine education and
production, and offer courses for people who want to work with children
performing for children. Some provide a drama/theatre school for children,
and some run workshop classes on a regular basis. In Stavanger, Rogaland
Theatre, a professional repertory theatre has for fifty years (!) run a theatre
school for young people, and they produce several performances each year
with children and youth performing for peer audiences. NTV (Norwegian
Theatre Workshops) has been formed to coordinate events and information
for amateur theatre activities in the counties, and there is a national umbrella
association for amateur theatre companies, the Norwegian Theatre Council,
NTR. The Norwegian Drama in Education Association, LDS, has for 45 years
offered drama/theatre courses for teachers all over the country.
The funding in this field is normally a combination of state, regional and
local government, but participants normally pay tuition as well. In the field
of amateur theatre and non-formal education, festivals and competitions are
commonly offered to all age groups.
5. Different kinds of collaboration in the field of drama/theatre
The Norwegian Youth Festival of the Arts (Ungdommens kulturmønstring,
UKM), is a culture initiative for children and youngsters from the ages of 10
to 20. The objective is to stimulate young people to be creative and active,
and to develop and make their cultural activity visible. Since 1987 this annual
festival has been open to all young people and has a special responsibility
for youngsters that are not members of an organization. The UKM is an
important priority area for the government in the field of youth culture, and
it has a network consisting of regional and local councils, and a number of
independent associations and volunteer organizations.
Since about 2003, “The Cultural Rucksack” (“Den kulturelle skolesekken”),
a national scheme for bringing professional art and culture into schools, has
attracted those who want to compete for project funds within this scheme.
The aim group for The Cultural Rucksack project are school pupils aged 6
to 16. The objectives of the scheme are to help ensure that pupils in the
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primary and lower secondary school are offered a professional arts and
culture programme, and to assist pupils familiarising themselves with all kinds
of artistic and cultural expressions (8).There is also the hope that the growth
of drama education in schools will enhance an increase of performances for
children, and that slowly a more critical and informed audience will emerge.
The drama pedagogues could well become a new group of theatre worker
who can foster pupils’ understanding of the art form (9).
Since 1991, drama educators at the university colleges have had a national
drama in education network. Since 1993 the national associations for the
arts in education (Drama, Dance, Media, Music, Visual Art) joined forces
and formed: The Joint Council for the Arts in Education (Fellesrådet
for kunstfagene i skolen). An important part of its funding comes from
the Ministry of Culture. In 2006 The National Centre for Art and Culture in
Education was established to be a resource centre for further development,
implementation, documentation and research in this field.
The Nordic countries have developed a network conference called Drama
Boreale, intended for sharing research, new methods in theatre art and
drama education, and education policies and strategies. Drama Boreale takes
place every third year, in the year prior to the IDEA World Congress.
A strong development in co-operation between all partners in the field of
drama/theatre has taken place in recent years. Projects have been developing
between drama/theatre educators and the professional theatres, and cooperation between schools, the Culture School and The Cultural Rucksack.
More and more examples can be found in which amateurs and professionals
work together in productions such as in the many historical plays which take
place during the summer across the country.
6. Publications on drama/theatre and education
The magazine of the Norwegian Drama in Education Association, Drama
- Nordic Drama Pedagogic Journal, is an important source for new ideas and
research in drama/theatre education and children’s theatre. The journal is
refereed, printed quarterly, and can boast of a Nordic readership.
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A good selection of text books in drama/theatre for upper secondary and
for teacher education exists, and a growth in research publications from
tertiary education institutions assists informing and developing the field.
7. Further developments
In January 1992 a report from The Norwegian Cultural Council and The
National Curriculum Council presented an action plan to strengthen the
arts in education (10). The report demonstrated the necessity to improve
and develop the content of the arts subjects, to work systematically to
develop the aesthetic dimension in all school subjects, to secure all the arts a
place in children’s education, and to stimulate the development of children’s
own culture and personal expression through creative work and contact
with the arts. In 1995, a new action plan was introduced by the Ministry
of Education and the Ministry of Culture together (11). In this document
the ministries agree on the importance of ‘building bridges’ from the arts
in the society and the arts in schools - with a particular relevance to the
school reforms at the time: R ’94, L ’97 and LU ‘99. It is in the wake of
these action plans that the idea of a “cultural rucksack” was formed. Also the
formation of “culture schools” in the municipalities nationwide, replacing the
former “music schools”, has most likely been inspired by the push for better
contact between the educational and the cultural sectors. There seems to
be a promising growth in this area in Norway, although the possibilities for
constructive co-operation between art pedagogues and artists have much
more potential than has been realized yet, and the drama/theatre education
in schools does still not have the same position as music and the visual arts.
Even though education policy documents speak highly of the need for the
arts in school, the arts, and especially drama/theatre, are not really regarded
as imperative for our children’s personal, social and cultural education.
One important reason is that schools are dominated by the rationalistic
paradigm of knowledge, which neglects feeling and action as integrated parts
of all knowledge. Our main challenge today is to make drama a compulsory
subject in primary and lower secondary education, and to raise teachers’
competence in understanding and using drama/theatre in education. New
coalitions are formed to fight for this; it may take some time, but more
and more teachers with knowledge of the subject area are being educated,
and pilot projects are being started in schools. Time will show when the
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(dramatic) arts in schools will become truly recognized. From our point
of view, a contemporary education for children and young people remains
poorer without this resource.
Notes
(1) An informative account of historic and current practises in the UK can be found in Gavin
Bolton. Acting in Classroom Drama. A Critical Analysis, Stoke on Trent: Trentham Books/UCE,
1998
(2) See for example Jonothan Neelands and Tony Goode. Structuring Drama Work. A handbook
of available forms in theatre and drama, Cambridge: Cambridge University Press, 2000
(3) John O’Toole. The Process of Drama. Negotiating art and meaning, London: Routledge, 1992
(4) Cecily O’Neill. Drama Worlds. A framework for process drama, Portsmouth, NH: Heinemann,
1995
(5) The term didactics [didaktikk] is being used here to denote a subject area’s applied
educational methodology and accompanying theoretical reflection, not the teaching of a
moral lesson.
(6) It consists of four modules: 1. Research Theory & Academic Writing (25 ECTS), 2.
Monologue Performance (10 ECTS), 3. Drama Pedagogy & Theatre Theory (25 ECTS), and 4.
the Master Dissertation (60 ECTS).
(7) Also called ‘people’s colleges’ this is a type of free school particular to the Nordic
countries, intended to offer adolescents a general continuing education. Some of them, e.g.
Romerike Folk High School, have a particular drama/theatre profile.
(8) See also, http://www.denkulturelleskolesekken.no/oversettelser/english.htm
(9) C.f. examples of “New theatre-accessing” (“Ny teaterformidling”), from Bergen, Oslo
and Stavanger, such as From Text to Theatre, (Stig A. Eriksson & Kari M. Heggstad, Bergen
University College) and Ibsen and Holberg in the School, (Anna S. Songe-Møller og Aud
Berggraf Sæbø, Fagbokforlaget 2007 - in progress).
(10) Handlingsplan for styrking av de estetiske fagene i skolen, Oslo: Grunnskolerådet 1992.
(11) Broen og den blå hesten. Handlingsplan for styrking av dei estetiske faga og kulturdimensjonen
i grunnskolen, Oslo: KUF og KD, 1995

The Norwegian Drama and Education Association (LDS) is an organisation
for teachers of drama/theatre and other personnel interested in this field. It was
founded in 1961 and has about 1200 members. Its main aims are to advocate drama
and theatre in all education contexts, through co-operation, advising & supporting,
and lobbying vis-à-vis education and culture authorities on all levels. The LDS
arranges conferences, seminars and workshops, and offers guidance and information
to the members. The LDS edits and publishes the magazine Drama – Nordic Drama
Pedagogic Journal – a leading journal for the field through 44 years (from 1963). The
magazine has a Nordic editorial board composed of representatives from other
Nordic drama teacher associations and has a Nordic readership. E-mail: post@
dramaiskolen.no website: www.dramaiskolen.no. IDEA Project Co-operation:
E-learning based drama courses (2005- ): Sweden, Norway, Canada, and East African
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Theatre Institute (EATI) countries. For the moment we are developing the content
and ways of organising the first course. When this is completed, we will run one
or more pilot projects to investigate how to make our e-learning based drama
course work best in different settings. Creativity in education 2005 - 2010: Norway,
Canada, USA and Jamaica. Literature Review on creativity in education (completed).
Questionnaire about creativity in education (a pilot, completed). Case studies and
action research in schools (starting 2007). IDEA Europe Co-operation (planning
and wishes): Co-operation with National Drama (UK) on a Drama for learning and
creativity based project (planning just started). Co-operation on Drama in Education
with interested organisations/teachers in relation to syllabus and pilot projects
in Norwegian schools for: a) drama as a subject in primary and lower secondary
(grades 1-7), b) drama as an optional subject in lower secondary (grades 8-10). We
are interested in co-operation with partners from all over the world!
Stig A. Eriksson is Associate Professor at Bergen University College. He has been
one of the leading figures in developing drama in education in Norway. He served as
a member of the editorial board for the magazine Drama - Nordic Drama Pedagogic
Journal for twenty years (1979-1999) and is a referee reader for the magazine NJ
- Drama Australia (from 1992). He was the Project Director of the International
Drama/theatre and Education Association’s 4th World Congress 2001 in Bergen, and
is currently the project leader for the master degree course in drama at Bergen
University College. In 2003 he received the international theatre reward Grozdanin
Kikot.
Aud Berggraf Sæbø is Associate Professor at the University of Stavanger. She has
been the leader of the Norwegian Drama in Education Association (LDS) for ten
years (1992-2002), and has been one of the leading figures in developing drama in
education in Norway. Sæbø has written articles and textbooks for teacher education,
and research reports on two nationally funded research projects on drama in
education of which she was the management leader. She was the Congress Director
of the International Drama/theatre and Education Association’s 4th World Congress
2001 in Bergen, and is currently the IDEA AC Vice President.
Contact: stig.eriksson@hib.no
aud.b.sebo@uis.no, post@dramaiskolen.no
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Portugal

This paper will firstly focus on ������������������������������������������������
in Portugal and the�������������������������������������������������
education in the last 30 years, since the April Revolution, across all the levels
of education, from pre-school to teacher training at University. Secondly, it
will give an account of the presence of ��������������������������������
of 12 to 16 in the formal curriculum - secondary education in Portuguese
schools,����������������������������������������������������������������������
theatrical studies.�
A. Historical view of Arts and Theatre in Education in Portugal
The seventies
• In the training of the general teacher, the field of “Expressions” as a
larger area appears for the first time in the curriculum. Originally the
Movement and Drama area was led by graduates of Education through
Art and Theatre.
• In the National Conservatoire of Lisbon, the only one in Portugal, the
Theatre School / Actor’s training was reformed and the Education
through Art School was created.
• In Primary Education – (6 to 10): a new curriculum was implemented.
Expressions take place named music, movement and drama.
• In Intermediate and Secondary Education, the Theatre appears in the
curriculum as an optional subject as well as theatre clubs emerge in
several schools.
• Visual arts become compulsory. In the 9th grade of school year there is
visual arts as an option, and many craft clubs
• In some schools there was music as an optional subject but it involved
little expression. Existence of musical clubs in some schools
• An existence of some dance clubs mainly traditional dance clubs run by
physical education teachers.
• A lot of amateur and independent theatre groups appeared.
• There was an important role in the cultural field of the child and the
young theatre Movement
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The eighties
• An increase in basic education from 6 to 9 years – “Dramatic Expression”
took place among the other expression areas.
• Secondary school: organisation of arts groups (only teachers connected
to visual arts are in charge).
• Visual arts and drama in education laboratories are created.
• Expressive arts started to be present in the curricula of technological
courses with pre-professional features.
• Reform of the Teacher’s training. A Specialized Drama teacher appears
in the Educational System.
• APED organized the 1st Drama in Education Congress - IDEA´s
foundation in Porto.
The nineties
• Theatrical Studies at the University.
• Drama teacher training at the University.
• O.E.D. – Drama Laboratory at Secondary Education (15-18).
• Non-formal education acquires more importance with a larger offer of
drama workshops.
New Millenium
• Basic skills for basic education are defined.
• Visual arts continue in the curriculum as a compulsory subject.
• The existence of a second artistic subject (music, dance or theatre).
• Curricular Organization for O.T. – Theatre Laboratory at Intermediate
Education – (12-15).
B.Theatre in Education Training
AFTER THE REVOLUTION (25th April 1974)
Teacher training
• “Movement and Drama” started to be offered in the teaching training
programme, by professionals trained at the Theatre School and
Education based Through Art School – both at the Conservatory of
Lisbon.
• The creation of the first Drama in Education Association (APED).
• National and International meetings about Theatre in Education
practices.
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PICTURE OF THE PRESENT TIME
Teacher training has started to be offered at Universities and
Polytechnic Institutes
• Six first degree training programmes: Évora, Coimbra, Leiria, Lisboa,
Porto and Vila Real; covering the main country towns.
• Since the nineties there has also been an offer of post-graduate studies:
Lisbon and Faro.
In-service training in Theatre in Education
• 500 recognised short courses.
• These courses involve all levels of teaching: from nursery school to
secondary education.
• These courses vary from 25 hours to 150 hours of training.
Problems arising in-service training
As far as training is concerned:
• Arts are not yet considered a priority.
• A change in the rules for teaching carriers are not clear about the role
of in-service training (these do not encourage teachers to search for
training).
C.Theatre in Education from 12 to 16 in Portuguese Schools
The data available for this research show that:
There is a larger offer of Drama in Education in Portuguese
schools
• 1997 – there were 80 drama teachers.
• 2003 – 95 schools offered theatre.
• 2006 – 150 schools offered theatre.
There are difficulties concerning the implementation of the O.T.
- Theatre Laboratory at Intermediate Education – (12-15)
• Most of the drama teachers in schools do not have the appropriate
skills.
• There is not a group of official specialized teachers yet which prevents
the access for this professional to a career.
• There is limited time for theatre in education as an optional subject
(90 min per week / one semester).
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There is Ministry support in launching O.T. - Theatre Laboratory
at Intermediate Education – (12-15)
• Definition of the curriculum contents for the O. T.
• A devised training programme to solve the problem of untrained
teachers.
There is a Trainees profile deficit
• Out of 32 trainees only two have specialised training in the area of
arts.
• Only 8 show some experience in theatre practice as amateurs.
Recomendations
• The need for adequate training in the official programme for O. T. Theatre Laboratory at Intermediate Education – (12-15).
• The need to make proper use of the professional specialized in theatre
in education by public Universities and Polytechnics.
D. Non formal educational and cultural perspective
Most of the public visibility����������������������������������������������
of the dramatic work done in schools
����������������
is made
by performances at the end of the school-year.

PHOTO
”Creating Monsters“,
Children from the MUS-E Project
in Évora (2005)

There are also some particular institutes that organize Amateur festivals
or school festivals, across the country, like Mostra de Teatro de Sº André,
Festival de Teatro Escolar de Portalegre and Encontros de Teatro na Escola.
There are some organizations like the MUS-E Project and others who have
carried on artistic programs with children, young students, artists, teachers
and the community for several years (inside and outside the public schools).�
MUS-E Project supports its intervention in the school and in the community
by the idea that the inclusion of cultural diversity, through the experience
of art expression, contributes to the increase of greater respect among
individuals.
The most relevant theatre groups in the main Portuguese cities maintain a
relationship with the schools in the neighborhood and some of them have a
permanent educational service and reportoire plays on offer for the young
public.
Recently, the National Theatres of Lisbon and Porto and some Art Centers
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and Museums, such as the Culturgest and Centro Cultural de Belém
promoted youth festivals, residential artistic creation and performances. exp:
Percursos and Panos.
In the last decade, projects of social theatre and community theatre have
gained enthusiastic practitioners and it has been possible to recognize a few
good practices: exp: Detention Centre of Évora with „Alem Grades“ Project;
The special needs people theatre group Crinabel and the Debate Theater
against drugs.
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The MUS-E Project (Muses Europe/Artists in school) is an artistic, social and
educational project created by Yehudi Menuhin. He defended the idea of a plural
Europe that could grow peace inside. He believed that, by the practice of the arts
from childhood, it would be possible to form more tolerant European citizens.Today
Yehudi Menuhin’s dream is being developed in 12 European countries. The MUSE Project Portugal celebrates this year its tenth year of activity. It all started in
Algés Elementary School, followed by Marrazes and Quinta do Alçada School in
Leiria, Lagarteiro and S. Gens School in Porto and Cruz da Picada School in Évora.
When in Portugal, directing the Expo 1998 Overture Concert, Yehudi Menuhin
got to know the MUS-E Project Portugal in greater depth, referring to nº1 Algés
School as “ l’école de mês réves!”.Today, the MUS-E Project Portugal is formed by a
multidisciplinary team of 25 artists (teachers/artists), who, daily and throughout the
school year, with students and teachers of these five schools, begin to make sense of
concepts such as: respect for the different, cooperation, solidarity, via the practice
of expression and art in the field of music, dance, drama, visual arts, cinema animation,
creative writing, puppets, arts and crafts, etc. The work process was entirely built on
the idea of team communication and exchange of real experiences, so the whole
project gained consistency and overcame the borderlines of the different areas of
expression, drawing a path of confluences towards performative public events with
the participation of the whole community.
Isabel Bezelga, trained as an actress, is a lecturer in the Education Department
of the University of Évora , where she teaches drama in the teaching training
programme and didactics of theatre in Theatrical Studies. She has worked in different
settings (special needs, adolescents, the elderly). She has worked with the Education
Department of Portugal in the curricular design of Drama and Theatre in Education.
Since 1999, she has been the Director of a community project with different cultures
in the region of Évora (gypsies, nomadic workers, rural immigrants) having focused
her research for a master’s in intercultural arts education. She is a researcher at The
Research Centre Paulo Freire of the university of Évora where she is researching
in the area of Popular Theatre. She is a member of the Chair Committee of the
Menuhin Association in Portugal and MUS-E Project (Artists in Schools) and until a
few years ago she was member of the APED.
Contact: isabel.bezelga@sapo.pt
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Serbia
The history of D/T&E in Serbia (also in other countries that consisted
former Yugoslavia and other East European countries) originates in the
tradition of professional theatres that in the period after World War II had
in their repertoire, as an obligation, to also create performances for children,
for the education of future audiences. In the same period theatres for
children were formed that had a cultural and educational function. Besides
professional theatres, there was a significant role and system of work with
children and young people in the field of amateur theatre. Even though there
were no professional drama teachers or theatre artists in the schools, there
was a need and obligation to create, lead and form drama sections at all
educational levels. These departments were usually organized and led by
teachers and professors of the mother tongue. For many years, Showcases
of Drama departments were conducted on different levels, from municipal
to state, and were based on competition and prizes. Cultural Centers had a
significant role in the organization of these events and so did organizations
for child care. Professional education for theatre artists was conducted in
state Drama Academies that existed in most major cities. During this period,
former Yugoslavia took active part in the organizations ASSITEJ,AITA, UNIMA
etc. The influence of the drama studios of Zagreb Youth Theatre (Zvjezdana
Ladika) is most significant. During this period one of the crucial events in the
country that was a space for exchange, meetings and a showcase was the
Children’s Festival in Sibenik, Croatia.

Country: SERBIA
Authors of the report:
Ljubica Beljanski-Ristic,
Sanja Krsmanovic Tasic
Organization:
Center for Drama in
Education and Art CEDEUM

The first drama work was formed in Belgrade in the Children’s Cultural
Centre in Belgrade, the House of Pioneers, which focused on the cultivation
of speech and work on drama culture (Zora Boksan).
In Serbia in the seventies there was a movement that initiated and formed
PHOTO
the bases of D/T&E. Projects emerged that focused on processes, creative from CEDEUM workshop
approaches and interactive ways of working with an audience.The focal point
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of this work was in the Cultural Centre STARI GRAD, and its Drama Studio
named Skozoriste (Neither school neither theatre/ skola Shool/ Pozoriste/
theatre) (Ljubica Beljanski Ristic). Professional theatre artists and school
educators were involved in formal education and were introduced to drama
in education, creative drama and participatory theatre. During this period
and after many independent theatre groups and individuals conducted work
that was crucial for the further development of D/T&E (MIMART Movement
Theatre, DAH Teatar, ERG Status Dance Theatre, OMEN Theatre, Blue
Theatre SVAN Theatre, POD Theatre, ISTER Theatre, all from Belgrade and
Theatre OGLEDALO from Novi Sad, etc). These groups were most active
in the nineties, especially working with children and young people out of the
school system, stressing the importance and significance of art and especially
drama and theatre in the situation of conflict and crisis. Influenced by the
project of the European Cultural Foundation in 1999 some of these groups,
together with the Cultural Centre STARI GRAD, formed the Center for
Drama in Education and Art CEDEUM, which became a leader in D/T&E, and
soon (in 2000), became the national centre of IDEA.
The members of these theatre groups, other theatre artists and CEDEUM
are the carriers of the educational reform in Serbia in the field of art, the
realizers of teachers training and promoters of the introduction of drama
and creative movement in the educational system.
Education of D/T&E teachers/drama leaders
D/T&E teachers/drama leaders have mostly University degrees from various
fields, mostly theatre (actors and theatre directors, etc), but are all self
taught in the field of D/T&E, or educated in various workshops and trainings,
conducted by international experts. Unfortunately there is still no official
department at the University, but in recent years many young experts have
traveled for post graduate studies in the field of D/T&E abroad or have
chosen this field for their post graduate thesis. Many years of experience
in practical work has led to the formation of our own methodology and
technique that qualified us to also lead expert training in the country and
abroad.
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PHOTO
from CEDEUM workshop

D/T&E in formal education
Since the year 2000 D/T&E has been obligatory in the national curriculum
in pre school education. It is an extra curriculum activity and a separate
subject but also a method of work in different subjects. Just as in the period
after World War II, drama education is under the free will and based on
the voluntary will of the Serbian language teachers. It is a random whether
schools have drama departments or not. It is also not obligatory for pupils
to join these groups.
In the short period from 2001-2003 there was an initiative, as part of the
general educational reform, to make drama education as an obligatory subject
in elementary schools. Drama and movement was introduced in elementary
and secondary schools, in the field of art, making them equivalent to visual
art and music. The program was realized during the school year 2002/03. in
the first grade of all elementary schools in Serbia. A further development
was the process of training of educators, engaging artists in the educational
system and the formation of a national centre for arts in education.With the
change of government (after the assassination of the prime minister Zoran
Djindjic) the new Ministry of Education stopped the reform in a number of
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parts including the one that dealt with D/T&E.
Modes of public presentations of D/T&E work in formal education.
At the moment there are different drama sections in schools led by teachers
in the lower grades and mother tongue teachers in the higher grades in the
elementary schools.
The Association of pre/school teachers organizes a Review of Drama
creativity of pre school institutions of Serbia. The Association of amateur
groups also organize Reviews and competitions on different state levels
(Municipal, City, State). The Association of Teachers organizes seminars
for teachers on Drama as a Method in teaching. The Ministry has given
accreditation to a number of NGO/s that are involved in Drama and Theatre
in Education and the Schools can choose if they are interested in collaborating
with them.

PHOTO (detail)
from CEDEUM workshop

Modes of financial support
There are different forms of support. Pre school institution schools are
supported by the State budget while all the rest are self-financed, obtaining
means by applying to different foundations, organizations or the state
institutions on project by project bases.
D/T&E in non-formal education
In recent years this way of working is more and more represented in these
institutions and organizations, in which they can develop their programs
freely.
Modes of public presentations of D/T&E work in non-formal education
It is customary to present this kind of work in the form of open workshops
or performances, especially at the end of projects or school years. One of
the most significant manifestations and presentations of D/T&E is the Annual
program that forms a part of the BITEF Festival/Bitef Polyphony.
Modes of financial support
They are self financed or financed by projects.
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Contacts and modes of collaboration between formal/non-formal
education and theatres, professional artists and practitioners
Even though there has been a discontinuity in development and the existing
breaks in the process of D/T&E in the cultural and educational system,
there exists a continuity of development of collaboration between formal/
non formal educators, theatre artists and other professional artists and
practitioners in this field. They are in permanent contact through individual
and collaborative work and projects.A major role in this collaboration, above
all on internal bases, is carried by the Center for Drama in Education and PHOTO
Art CEDEUM.
from CEDEUM workshop
Specialized magazines, publication series, books etc., on D/T&E
published in the country
There are no specialized magazines or publications connected to D/T&E, but
various articles dealing with D/T&E, the achievements of different projects,
presentation of work, etc are published in different theatre and educational
magazines and other publications.
Tendencies of future development of D/T&E in the country
Even though the tendencies in this moment are more inclined to other
directions, we still believe that the results of positive tendencies from
the previous period and some current activities will be strong enough to
re-channel the development of D/T&E in the direction of contemporary
tendencies in D/T&E, preserving our specifics, energy and enthusiasm.
We wish, in the same way as we have maintained and developed the work
on D/T&E
������������������������������������������������������������������������
towards influencing national policies for promotion and introduction of
drama/theatre and education in the field of culture, educational system and
social work, where we have not been too present for various reasons.
We also find it is important to continue lobbying and promoting the idea of
forming a department of ����������������������������������������������������
the Drama Faculty, with all the specifics of a contemporary approach of the
field of D/T&E.
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Centar for Drama in Education and Art CEDEUM is an association which
gathers experts in the field of performing and visual arts as well as social workers,
pedagogues, teachers, professors, medical workers, psychologists, sociologists,
experts on new media, lawyers and others with an interest in promoting drama in
education and arts. CEDEUM gathers experts from this field in Belgrade and has a
widespread network of associates, both from Belgrade and the whole country. The
goal of CEDEUM is the further promotion of drama and theatre in all aspects of
educational, artistic and social work through projects, workshops, seminars, expert
meetings and work presentations. CEDEUM is particularly engaged in the education
of educators and training of artists.
Ljubica Beljanski-Ristic graduated from Teachers’ High school and Academy
for Pedagogy in Pula, Croatia, and studied Serbian language and literature at the
Philological Faculty in Belgrade. Employed at the Center for Culture “Stari Grad”
in Belgrade. Founder of the Children’s Drama Studio »Skozoriste» (1977) and
the Studio for Creative Education “Skoligrica” (1981). ��������������������������
coordinator of the drama/theatre in education course/seminar for pre-school
teachers and teachers in elementary schools in Serbia. (from 1982). Artistic director
and a team coordinator of programs for psycho-social support and integration
through art, drama and theatre (from 1992).. Artistic director of the program “Bitef
Polyphony” within BITEF Belgrade International Theatre Festival of new theatre
tendencies (from 2.000). President of the Center for Drama in Education and Arts
CEDEUM National Centre of IDEA.
Sanja KrsmanovicTasic ��������������������������������������������������������������
and at the Faculty for Physical Education, University of Novi Sad, group for Modern
and Jazz Dance. From 1982-1990 she was one of the principal dancers in the Belgrade
Contemporary Dance group. She works as a dance and movement pedagogue since
1984. She tours with the performances of DAH Theatre, also offering workshops to
actors and dancers worldwide. Is one of the manager coordinators of DAH Theatre
Research Centre numerous programs and project.
Contact: Center
����������������������������������������������
for Drama in Education and Art CEDEUM,
(Center for Culture “Stari grad”)
Kapetan-Misina 6a, 11000 Belgrade, Serbia,
Tel. + 381 11 2 639 639, 2 626 338, Fax. + 381 11 2 183 792
E-mail: cedeum@infosky.net ; cedeumidea@gmail.com
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Sweden

1. Theatre has been used to enhance learning in Swedish schools Country: SWEDEN
since the 16th Century
Author of the report:
Anita Grünbaum
In 1571 the first curriculum stipulating the use of theatre both in Latin and Organization:
Swedish was introduced. However it was not until the beginning of the Riksorganisationen
20th Century (Ellen Key’s “Century of the Child”) that the modern history Auktoriserade
of educational drama started. Drama in Sweden has developed along two Dramapedagoger
significant lines. One has its origins in folk literature, children’s literature RAD
and children’s theatre. The other can be found within the school system,
where ideas of equality and the right of every child to develop and express
her/himself through “learning by doing” has been inspired by the reform
pedagogy of John Dewey.
Recent research �����������������������������������������������������
in a modern sense was used in girls´ schools already a hundred years ago
(Hägglund 2001). At Tyringe Boarding School for Girls, theatre and drama
were actively in use during the period 1909-1936. During the 1930ies in
Stockholm, improvisation as the basic form for children’s theatre was
successfully practised by Matwey Schischkin - an immigrant actor trained by
Stanislavskij (Ollén 1979).
Elsa Olenius, a librarian in Stockholm, tried new ways of getting children
interested in reading books by storytelling extended into pantomimes and
dramatisation of folk tales and popular books for children. She organised “Our
Theatre” which comprised 14 municipal children’s theatres in the Stockholm
area. Here children could perform for one another. Olenius also started an
education for children’s theatre leaders, the forerunner of contemporary
drama pedagogue’s education. Olenius introduced creative dramatics at a
girls’ school in Stockholm and, as a result of this, several summer courses
for teachers were held during the 1950’s. Teachers who participated in these

PHOTO
Orfeus and Eurydike –
Teater Slava´s summer performance
with young people in Vårby
(a Stockholm suburb).
Photo: Siri Ottosson
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courses were the ones who later continued to develop drama in schools
and had an impact on the national curriculum. A parallel between Key and
Olenius can be found in “their view of art experience as everybody’s democratic
right” (Lindvåg, 1988).
During the Second World War preparatory work was done in order to
increase student participation and democracy in Swedish schools. In 1946,
The School Commission clearly stipulated that schools, being the tools of a
democratic society, should train every pupil in critical thinking.This should be
done as a vaccination against “mental pestilences” (SOU 1948:27, p. 4).
Sternudd (2000) has analysed the democratic potential and four different
perspectives of drama in relation to four Swedish national curricula.The four
perspectives she defined are the artistically oriented perspective, the personal
development perspective, the holistic learning perspective and the critically
liberating perspective.
2. Since
������������������������������������������������������������������
the 1970’s all pre-school teachers have had an introduction
to educational drama within their teacher-training programmes. This
does not mean that every preschool teacher has been trained adequately
to use drama regularly. Research on the role-play of children (Olofsson,
1987), describing how social interactions are trained through dramatic play,
together with special drama projects given in preschools (Lindqvist, 1995),
have provided teachers with ideas on how to support dramatic playing
among younger children and how to act as fictional characters from wellknown storybooks.
Within regular teacher education, student teachers of other age groups than
in preschool, from year to year, are given more basic knowledge of drama.
Basic courses in drama for teachers can be obtained at many Universities
and Bachelor courses in drama in Stockholm, Gävle and Malmö.
A couple of Folk High Schools in Sweden have offered education of drama
pedagogues since 1974 – until recently the only education for specialists in
drama and theatre. It still exists at the Västerberg Folk High School in Storvik,
where the students acquire two years of full-time vocational training combined
with a third year at the University of Gävle for an academic examination 180
ects. Drama pedagogues are trained to work with all age groups with the four

76

DRAMA/THEATRE & EDUCATION IN EUROPE

PHOTO
Maja-Stina from 1856 –
teacher in role in a classroom in
Rannebergsskolan in Gothenburg.

drama perspectives (see above). Although the professional corps of drama
pedagogues is small, it has had a widespread and significant influence on
drama activities in and outside schools in Sweden.
At the University of Örebro a new two year long education of theatre
pedagogues started 2004 (120 ects). The interest in the use of drama in
education of nurses and within health care and education has clearly increased
(Lepp, 1998). This is also the case in other areas of vocational training, e.g.
among social workers, psychologists, etc. During the last decade seven
Swedish dissertations have dealt with drama in education, thus contributing
to raising the status of drama and theatre in education. Five new dissertations
are to be expected in the coming years.
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3. Drama in preschool, primary and secondary education is not
a compulsory subject but is recommended in different curricula as a
tool for learning, mostly connected with the subject of Swedish. In some
municipal schools and some independent schools, drama is a compulsory
subject as part of the special profile for the school.
Swedish Upper Secondary School comprises different programmes. The
aesthetic programme has quickly proved popular among young people and
dance and theatre programmes in upper secondary schools are increasing
annually.The students hold at least two performances for an audience during
their second and third year of education.
Drama and theatre are subjects offered to the students at many Folk High
Schools as a way to fulfil an interest by the upper secondary and for some
of the students as preparation for actors´ training or for the education of
drama pedagogues. They perform for audiences twice a year.
All the school forms get financial support from the state and from local
authorities.

PHOTO
The puppet Johan communicating with
a girl with hearing problems at Jamtli
museum in Östersund.
Photo: Christina Thuné

4. Sweden has a reputation for good municipal Schools of Music.
Many of these have been transformed to municipal Schools of Culture,
thus providing an increasing number of children and young people with the
possibility to participate in voluntary drama and theatre courses and to
develop and strengthen their dramatic abilities. “Our Theatre” (Vår Teater)
in Stockholm still has a leading role, for example, by the way they involve
disabled children.
In some communities there are special Children’s Culture Centres. As
consultants the pedagogues are able to initiate culture projects that can
function as an inspiration and complement to learning in schools.
The amateur theatre in Sweden, organised by ATR and ATF, gathers thousands
of young and older people. Once a year, a national festival as well as many
regional and local festivals are held. There are many problems connected
with financial support. It is for example almost impossible to get funding for
participation in international theatre camps and festivals for young people
such as EDERED.
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5. Several groups of professional drama pedagogues and actors are
producing Theatre in Education programmes (TiE).
Forum theatre is widely spread in Sweden, and is performed by amateur
groups and by professional TiE groups.
At Dalateatern – the professional theatre in Falun – drama pedagogues have
developed a model for the production of child performances and for activating
forms to bring the young audience in close contact with the actors.
Many museums have realised the need to experiment with new pedagogy
and have developed drama and theatre programmes. A few of them have full
time drama pedagogues employed.
6. DramaForum – the Swedish journal for drama and theatre in
education started in 2004.
Four issues are published in a year. The first 60 years of “Our Theatre” were
celebrated 2002 with a study written by Hägglund.The international research
project DRACON (with research teams in Australia, Malaysia and Sweden)
resulted in 2005 in a comprehensive report Bridging the Fields of Drama and PHOTO (detail)
Conflict Management and also in a Swedish manual for teachers DRACON in Orfeus and Eurydike –
schools. Drama, conflict handling and mediation (Grünbaum & Lepp).
Teater Slava´s summer performance
with young people in Vårby

7.The development of drama is too slow, compared to how quickly (a Stockholm suburb).
Photo: Siri Ottosson
society changes.
In Sweden we are looking for politicians capable of pushong drama forward.
In the future we would like the Swedish Arts Council to be actively involved
supporting a network of drama counselors focusing on developing drama
in schools. We would be delighted to see an independent Drama University
founded with basic education of drama pedagogues being executed at several
places around the country.
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drama and arrange further training of dramapedagouges. Dramatool is a project
initiated from Sweden (SIDA and RAD) in cooperation with drama and theatre
organizations in East Africa in order to support the exchange of information and
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Turkey

The Turkish education system has been in a constant state of development
and of renewal since the beginning of the Republic. However, the system has
placed more importance on the aspect of knowledge, failing to reduce the
memorization and storage of vast amounts of information, thus neglecting
the sensorial and psychomotor aspects of education. This situation has led
to the emphasis on memorized information (“rote learning”) rather than on
the means of learning in all facets of education and the measure of success
has come from determining how much of the information has been retained
from the educational program. In this respect, the Turkish education system
has become disengaged from reality; a program where knowledge learned is
not applicable to real life.
The 1980’s are now considered to be the era in which the Turkish education
system reflected on the scientific aspect of creative drama and research
became intensive. Creative drama started to take its place in the system as a
method of teaching, a branch of learning, an aesthetic art form.The proceeding
30 years has not only seen creative drama become a course taught in private
schools or institutions, but it has also become a mandatory class in state
primary schools as well. YOK (the Higher Education Council in Turkey) has
started a new initiative: “The Reconstruction of Education Faculties”. While
it may be somewhat debatable as a whole, “Preschool Drama” and “Primary
School Drama” courses have become mandatory lessons for obtaining a
bachelors degree in this area. This is considered to be an important feature
that the Turkish education system has attained.
Creative drama, or as it was called “dramatization”, was first considered an
educational tool in the Republic period. Dramatic arts were first considered, in
a real sense, to be a teaching facility and way of expression in the Primary School
Program during the Republican era in 1926. In this program, performance
and dramatic arts were considered fundamental in primary school education
principles. In the following years, performance art through dramatization
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was mentioned at least in part for primary and secondary schools. This
method was especially recommended for classes like Turkish, History, and
Physical Education (Coruh, 1950). Coruh (1950) mentions the importance
of the following subjects in his book; the introduction of dramatization in
schools, children and drama activity, the principals of education and drama,
the role of drama in the parent teacher association, drama presentations,
theater, puppeteering, Karagöz and Hacivat (Turkish shadow plays), and radio
theater. This book was the first of its kind to emphasize the importance of
dramatization along with theater with respect to education in Turkey.
Emin Özdemir published a document in 1965 relating to dramatization
called “The Application of Dramatization”. In this work, he points out that in
the progressing and changing understanding of education of modern times,
dramatization-based techniques are an inherent way of teaching, more suited
to the children’s natural instincts for story telling (imitation) (Özdemir, 1965,
p.3). This book was aimed at enlightening teachers during their in-house
training given by The Ministry of Education (MEB) and refers to the meaning
of dramatization, finger puppet games, silent plays (pantomime), storytelling,
freestyle and structured drama, as well as applications of dramatization in
classes such as Social Studies, Civics Studies, Geography and History.
In the 1968 Primary School program, it was indicated that stories, fables,
novels, poetry, nature stories, enactments from books and magazines may be
read and dramatized as long as the subject matter was suitable for children
(MEB, 1968, p.23). Also, along with these activities, stories being enacted by a
couple of students as well as in groups were included in the primary education
curriculum; the goal of these activities being enjoyment and fun (Oguzkan,
1983). In a similar way, in the 1962 Secondary School Program, the importance
of students’ “expression through enactment” of what they have seen, read
and thought was emphasized. Also, in this program, using techniques acquired
in primary school such as “enactment through presentation (dramatization)”
in Turkish language lessons, relating to better verbal communication skills,
was stressed. As well as “conversing, explaining, debating and story telling,
dramatization also has an important role in improving verbal communication
skills” (Oguzkan, 1983, p.236).
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The history of Turkey is steeped in theatre tradition and old documentation.
However the concept of Creative Drama needs to be construed in order to
have a modern and broader meaning than traditional plays and dramas.
The High Advisory Board of The Ministry of Education (MEB) has compiled
a report on “Suggestions for the improvement of Fine Arts in Turkey”. In
this report, suggestions have been made on playtime; dramatization / drama
activities and a selection of these are listed below:
In preschool and kindergarten, lessons such as human relations, should be
done through methods such as dramatization (plays). These activities should
be complemented by sound, speech, coloring/drawing, storytelling, etc. and on
an “education should be theatrical” concept encouraged in the educational
programs. Out of the 10 hours allocated to Turkish language lessons, 2
should be used for verbal expression and drama activities. These activities
should be connected to Turkish language lessons, however, developing their
own lesson characteristics. The “Theatric Education Concept” started in
Preschool should be continued extensively during Primary Education. For
the homeroom teacher to be able to teach the 2 hours of Turkish Language
lessons spent on “Verbal Description and Drama Activities”, they must be
educated in-house for better preparation for these classes. The “Verbal
Description and Drama Activities” course should be taught during a Turkish
language lesson period and the necessary textbooks must be prepared. In
secondary school theatre education, diction and dramatization must be
included in Turkish Language lessons (MEB, 1983, p.1, 2, 3, 6, 7).
In 1991, a report published on the problems in art education, “The Special
Interest in Improving Fine Arts Education in Turkey” mentions drama and
dramatic dimensions. According to this report, a healthy balance has not
been obtained between the phonetic, plastic and dramatic dimensions in Art
education (MEB, 1991, p.14). In art education, even though drama is a creative
art form in its own right and an exceptional teaching tool, it has not been
utilized properly until now (p.14).The solutions to these problems have been
listed as follows:
In art education “drama”, due to its humane and community based essence,
its attribute of providing self-confidence and learning through living, must
become a branch, an educational tool in its own right (p.18). Art is an

85

DRAMA/THEATRE & EDUCATION IN EUROPE

undeniable part of the “common cultural” aspect in preschools, primary,
secondary and higher education. Thus, as a first step, music and drawing,
which are “elective” classes in schools, must be made mandatory and an
elective class on “Drama” must be implemented. Starting from preschool,
drama activity in art education must be emphasized. In primary and secondary
education, drama activity and classes must take their place in the education
program (MEB, 1991, p. 22). As for professional art education programs
provided for teachers “drama” must be made a mandatory lesson (p.24).
As for suggestions to improve art education, including the Anatolian Fine
Arts Secondary School’s Drama division’s “Framework Division Programs”,
implementation is necessary through the Instruction and Training Committee
(p.25).
If we compare the two reports written in 1983 and 1991, we arrive at certain
conclusions. The report in 1983 mentions drama in writing, acknowledging
how it may be utilized as an educational tool in certain classes and considered
an important social activity. However, in 1991, drama was viewed as an
extensive learning instrument within general education as well as in fine arts
education and its effectiveness is emphasized. Also, according to this report,
drama is viewed as a teaching implement of a humane essence, influencing
the individual to become social and confident. Most importantly, it was
emphasized that drama must be a mandatory course for higher education
in teaching.
The Instruction and Training Committee of the Ministry of Education
published the Primary School 1st – 2nd – 3rd Year Elective Drama Class
Program in September 1998. Starting from the 1998 academic year, elective
drama courses have been officially included in the Turkish education system
as part of the 7 elective courses offered to primary school students from
the 4th grade to the 8th grade. Even though there are some deficiencies,
the education program has been completed and the official textbooks for
teachers have been prepared. Creative Drama classes have been made
mandatory for all schools and education faculties.This has eased the difficulty
in finding qualified creative drama educators, as well as increasing the use of
creative drama by all branch teachers as an effective teaching implement.
Thus, learning through experience, interaction between branches of learning,
communication amongst individuals, active role-playing and improvisation
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have entered the Turkish educational system.
The new program is student centred, activity based, and active learning
focused. It can be used in parallel with creative drama, as it focuses on the
means instead of the end. It is theme based and requires intellect and body
working together, thus making creative drama an excellent educational tool.
In this new program, it can easily be seen that creative drama can be used in
all subjects and goals needed to be achieved.
Drama is an effective instrument, for example, in Life Awareness class, in
understanding the concepts “School Enthusiasm, My Unique Home, and
Yesterday, Today, Tomorrow” which is in the program for 1st to 3rd year
students, or learning the Social Science class concept, “cultural heritage,
people, and places”.These concepts can be understood more easily if learned
by play, role-play and improvisation, and textbooks have been prepared to
compliment these classes. Creative drama as a teaching method has begun
to be seen as an important factor as efforts are underway to harmonize the
Turkish education system with that of the European Union.
In 1997, the Higher Education Council made “Drama in Primary Education”
and “Drama in Preschool Education” classes mandatory in the programs
educating homeroom and preschool teachers. With this program, elective
drama courses for teachers in the training of such subjects as social sciences,
foreign languages, guidance counselors, science education and mathematics
have also begun. In other government institutions such as the Police
Academies, mandatory creative drama lessons have also been introduced to
learn empathy aptitude, learning behaviour and democratic conduct.
In 1999, the Ankara University Educational Sciences Faculty Fine Arts
department initiated the program “Creative Drama Graduate Degree”.
According to the department, the purpose for the non-thesis graduate degree
is to give an in-depth knowledge of creative drama and its implementation in
the classrooms. This program is composed of no less than 30 credits and at
least 10 lessons along with a semester project. The end of semester project
has no credit value and is judged as a pass or fail. If the candidate passes the
foreign language exam, they can produce a thesis and finish the program.This
program is geared towards teacher candidates from all levels.
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This course has been prepared to be concluded in two semesters (1 year),
however the student is allowed a 6-year period in which to complete the
courses.The program consists of the following mandatory and elective courses:
Theory and methods of Art, Creative Drama 1, Creative Drama 2, Acting and
Stage Awareness 1,Acting and Stage Awareness 2, Child-Youth Literature and
Creative Drama,Theater History and Theory, History,Approach and Methods
of Creative Drama, Education and Drama in Museum, Children’s Theatre,
Preschool Drama, Movement-Dance and Drama, Developing Programs and
Project in Drama, Instruction in Drama, Psychology of Development, Art
Philosophy,Art Psychology, Methods and Techniques of Research, etc. Outside
of these classes, the student is encouraged to take extra courses in fields
such as educational sciences and theatre to improve on their deficiencies.
In order to graduate from Creative Drama education program, an applied
project must also be completed.
Towards the end of 2006, the graduate degree in creative drama, so far only
being offered in Turkey at Ankara University, has become an independent
branch of science and also, along with being a thesis and non-thesis graduate
degree, is being offered as a doctorate degree as well. The program which
was introduced in 1997 has also been revised, and creative drama has
become a must course for social sciences, primary school, and preschool
pre-service teachers, an elective course for mathematics and science preservice teachers as well.
In Turkey, the Contemporary Drama Association (CDA) can be said to
be a centre of creative drama. In the Contemporary Drama Association,
there is a six stage development program. Each stage includes 16 weeks
(3 hours in each week). The last stage involves developing a project on the
implementation of creative drama. After these stages, one can become a
drama leader. With this degree, drama leaders can work in private schools,
not in state schools.
Most of the publications on creative drama are by the Contemporary Drama
Association. The “Creative Drama Journal” is one of them. This journal has
a review board including reviewers from abroad, and is published twice a
year. It second issue will come out this year. A bulletin is also published by
the association. The purpose of this bulletin is to help the works completed
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in our association known widespread. Furthermore,��������������
organizing international creative drama seminars since its foundation. These
seminars are held every two years. The aim of these seminars is to share
field experiences among other creative drama leaders from all countries.
After these seminars, their workshops are published in a book format.
The members of the association work for these publications voluntarily. ���
In
addition to this, authors write books about the implementation of creative
drama in classrooms on almost every topic. Master and Doctorate students
prepare theses and dissertations on creative drama.
Lastly, for future expectations it can be suggested that creative drama courses
should be not only elective courses, but also mandatory courses for all grade
levels. It is hoped that academic research studies should be carried out in a
certain manner for specific fields.
References
Coruh, S.(1950) Okullarda Dramatizasyon (Dramatization in education) (2.baskı),
İstanbul: Isıl Matbaası.
MEB (1968). İlkögretim Programı, (Elementary Education Curriculum) Ankara: MEB
yayınları.
MEB (1983). Türkiye’de Güzel Sanatlar Egitimini Gelistirilmesine Yönelik Öneriler, (The
advices for developing of fine arts education in Turkey). Ankara: MEB Yük. Dan.
Kur. Bask.
MEB (1991). Türkiye’de Güzel Sanatlar Egitimini Gelistirme Komisyon Raporu, (The report
of fine arts education development committee) Ankara: MEB Yayinlari.
Oguzkan, F. (1983). Cocuk Edebiyati, (Children Literature) Ankara: Gül Yayınevi, 4. baskı.
Özdemir, E. (1965) Uygulamalı Dramatizasyon, (Implemented Dramatization), Ankara:
Milli Egitim Bakanligi Yayinlari.
The Contemporary Drama Association (CDA) was founded in 1990 by Prof.
Dr. İnci San (retired from Ankara University-Fine Arts Department) and Tamer
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president of CDA is Assist. Prof. Dr. H. Ömer Adıgüzel who is currently working at
the Educational Science Faculty in Ankara University.The main purpose of CDA is to
improve creative drama amd make it widespread in theatre and education.To achieve
this purpose, its main activities are: training creative drama leaders/teachers, making
creative drama activities with different groups, such as; children, university youth,
housewives (having no social security or constant salary), lawyers, police forces,
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teachers, academics, people from labor unions, etc. CDA works with almost every
age sections starting from four who come from very different cultural and socioeconomic backgrounds.The CDA is a member of certain international organizations,
such as BAG (the main center of it is in Berlin-Germany) and IDEA (International
Drama/Theatre and Education Association). Several projects have been carried out
with these partners including the exchange of drama leaders and youth. The CDA
has divisions and representatives all over Turkey: İstanbul, İzmir, Adana, Hatay, Mersin,
Kocaeli, Trabzon, Agrı, etc. The CDA has been organizing international creative
drama seminars since its founding.These seminars are held every two years.The aim
of these seminars is to share field experiences among other creative drama leaders
from all countries.
Assist. Prof. Dr. H. Ömer Adıgüzel was born in Ankara in 1967. He got his
masters degree in 1993 with the master’s dissertation entitled ‘The Play and
Creative Drama Relationship’. His dissertation is entitled ‘Culture Pedagogics as a
Field of Proficiency in Educational Sciences’. He practised in Rudolf Steiner schools
in Uberlingen / Germany on culture and art education with disabled children for 6
months. He has been working at Ankara University Faculty of Educational Sciences
Department of Education of Fine Arts. He is the general chief of the Contemporary
Drama Association. He has carried out over 100 long — term - projects with preschool,
primary, secondary and university students, directed plays and taken part in both
national and international festivals.
Contact
Contemporary Drama Association
Paris Cd. 6/2 Kavaklidere/Ankara/Turkey
Tel: 00 90 312 425 00 89, Fax: 00 90 312 425 36 93
omeradiguzel@gmail.com, Tel: 0090 312 363 33 50/5203, Fax: 0090 312 363 61 45
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Drama and Theatre are central to UK culture. However the creative role
they have in our education system is because of the proactive work of
teachers - not because of government-led education policy. What we can
offer colleagues in Europe is an account of how we have developed Drama
and Theatre educationally, and a range of practical resource guides by key
practitioners.

Country: UK
Author of the report:
Stuart Bennett
Organization: National
Drama

DEVELOPMENT by PRACTITIONERS over 50 YEARS
There was a long tradition of pupils performing in plays after school - primary
school Nativity plays, secondary school Shakespeare productions. However
the Labour Party 1944 Education Act which aimed to provide high quality
education for all children regardless of their social class, opened the door to
new forms of classroom teaching.
Primary schools (5-11). Child-centred Education developed (influenced
by the work of Piaget and Vygotski). Child Drama - children playing out
imaginative situations led by their teacher became a classroom practice. Roleplay became central to drama.
Secondary school (11-18). Improvisation as developed by the New Wave
Theatre directors was seized on by English teachers as a classroom method.
It freed drama from purely text-based rehearsal, and is a creative practice
accessible to pupils of all levels of ability. The desks were pushed back and
the pupils organised into groups to explore a text, or devise an original scene
through improvisation.
Teacher Training Colleges. Training was developed for specialist drama
teachers by key practitioners, such as Dorothy Heathcote and Gavin
Bolton.
PHOTO

Drama and Theatre had now arrived in the school curriculum. They were Gwent TIE (Wales) performance
developed as creative learning areas for pupils. There are two parallel in school hall
(photo : Jenny Barnes)
practices.
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Drama in Education (DiE). The teacher sets out to explore an area with
the pupils in role. This can be both a creative session, and a learning tool.
• Primary. The teacher takes younger children on an imaginative, mimed
physical journey, up the river in a boat, into the forest, where they meet
a monster / the children devise an ending taking on invented roles.
• Secondary. In mixed ability groups pupils explore social situations in role,
build an understanding of the people involved and share it with the class
/ family, peer group conflict / refugee experiences.
• Special Educational Needs. Drama allows the teacher to work flexibly
with pupils with physical, behavioural and other needs.
PHOTO
Two school pupils preparing
to act in role
(photo: Nottingham Roundabout)

Here are some inspiring and practical teaching guides by practitioners who
have developed drama method in schools.
• Drama for Learning. Dorothy Heathcote and Gavin Bolton
• Drama Worlds. Cecily O'Neill
• Structuring Drama Work. Jonothan Neelands and Tony Goode
Theatre in Education (TiE). There was a parallel development.
Companies of actors were set up at theatres across the UK to work in
schools in collaboration with teachers.
• First the actors lead a workshop session in the classroom; participating
classes explore a contemporary or historical topic through group
improvisation.
• They then come to the school hall where the actors perform a play
developing the topic.The pupils question the characters in the play who
respond in role.
• The teacher is given lesson plans to continue the learning process. The
aim is to involve pupils actively in their own learning.
• Learning through Theatre (Essays and Casebooks). Tony Jackson (Editor)
This was a highly productive period in which both Drama and Theatre were
developed by, and for teachers as creative processes, and effective learning
tools. We learnt from key practitioners. Augusto Boal’s participatory Forum
Theatre was adopted as a way to involve and empower participants.
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National Curriculum. Then the Conservative Party took power and
moved the UK into the neo-liberal market-led economy. This led to the
Education Reform Act (1988). Schools are required to deliver a National
Curriculum: English, Mathematics, Science and a range of Foundation subjects.
Drama is not a separate subject (though drama skills are included in spoken
English).
Schools have to justify drama in the curriculum. Drama Support and Theatre
in Education had been provided as free services for schools by their Local
Education Authority (LEA). Now schools became self-managing, and had
allocate resources to deliver the curriculum.
Primary Schools. Drama is both a creative activity, and has been developed
as a subject teaching method. Creative story drama activity can raise the
motivation of children to read and write stories - Literacy. Pupils in role
explore what it was like to live in the poor factory communities in the 19th
century - History.
• Beginning Drama 4-11. Joe Winston and Miles Tandy
Secondary Schools. Drama and improvisation are taught in the lower
school. At age 15, in addition to the Core subjects, pupils choose subjects
to take for the General Certificate of Secondary Education. Drama is a popular
choice. It involves performance in a group-devised piece of theatre, plus
a written commentary. Drama and Theatre Studies can be taken as an
examination subject at the Advanced Level (age 18). This involves practical
study of a text, and key theatre practitioners, a group-devised performance,
and commentary.
• Beginning Drama 11-14. Jonothan Neelands
• Practical Theatre - Drama for 16+. Sally Mackey (Editor)
Drama has also proved an effective method at both primary and secondary
levels for actively teaching the newly introduced curriculum areas of Personal,
Social and Health Education, and Citizenship. As a group activity, it also provides
a way of developing Inclusion - relating to all pupils, including those with
Special Educational Needs
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Teacher Training. Teachers qualify by a one-year post-graduate training
course. Primary teachers can cover drama method. Secondary teachers can
specialise in Drama and Theatre Studies.
• The Teaching of Drama in the Primary School. Brian Woolland
• Learn to Teach Drama 11-18. Andy Kempe and Helen Nicholson
In 1997 New Labour took power, and took us into the Third Way - the
Welfare State, but with part privatisation of public services. They retained
the National Curriculum, with the arts now seen as a way of developing
creativity in relation to the needs of the entrepreneurial society. However
it became clear that the National Curriculum was too prescriptive with too
much testing. This has led to some relaxation of the required curriculum
outcomes, and Drama has taken the opportunity to strengthen its position.
Emotional Literacy is a term that has come into use to define the learning
areas that the medium of drama and theatre develops.
• Planning Process Drama. Pamela Bowell and Brian Heap
• Structuring Drama. Patrice Baldwin
TEACHER ORGANISATIONS
National Drama (one forum - many voices). A member organisation
for drama and theatre educators at all levels in England, Scotland, Wales and
Northern Ireland, who work with children and young people both in and
out of formal educational settings.  Many local authorities no longer have
drama advisers, so teacher organisations play an increasingly vital part in
providing drama in service training.  The Departmant for Education and
Skills is now helping subject associations to increase their membership and
build capacity. ND runs national and international conferences combining
drama theory and practical workshops to provide training and support. ND
also publishes a key twice yearly magazine, DRAMA, with articles by leading
practitioners and practical examples of drama method in action. (www.
nationaldrama.co.uk)
Drama for Learning and Creativity. ND is committed to developing
initiatives to support drama development. D4LC is a nation-wide project run
by an LEA (Norfolk County Council) in partnership with National Drama to
demonstrate to key agencies, local authorities and schools, the value of drama
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PHOTO
Young people on stage
for the Macbeth Project
(photo: National Theatre
of Scotland)

for the whole curriculum. Drama projects in pilot schools help teachers to
devise role-play activities to motivate and support creative learning across
the curriculum. ������������������������������������������������������������
like to shelter from a Second World War air raid (History). Primary school
children in role seek to help an imaginary princess who needs to count and
calculate (Maths).These are among the tasks teachers dreamt up for children
in a drama project that is winning plaudits in staffrooms for its ability to
enliven a diverse range of subjects. Details and lesson plans can be accessed
via the web-site: (www.d4lc.org.uk) / publications.
London Drama (www.londondrama.org). A member organisation
serving teachers in inner city and outer areas, Evening courses on drama
method for Primary and Special Needs teachers, Day workshops with key
theatre companies on devising, physical theatre, and rehearsing techniques
for Secondary Drama teachers. LD Book Service. New generations of teachers
need resources. Key practitioners have produced practical books to pass
on the methodologies and guide them. London Drama has a Book Service
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providing the full range of Drama and Theatre teaching and resource
books. In inner city areas schools cover a wide cultural diversity, immigrant
and asylum-seeker pupils, and since 2004 migrant families from the new
EU eastern countries. Teachers use group drama to assist social inclusion.
Nationally 15% of pupils speak English as a second language. Drama activity
effectively develops language skills.
YOUTH THEATRE
There is a flourishing movement with over 750 Junior and Senior Youth
Theatres nationally, based in local Youth and Community Centres, where
young people rehearse and perform theatre for an audience of young people,
family and friends.

PHOTO (detail)
Young people on stage
for the Macbeth Project
(photo: National Theatre
of Scotland)

National Association of Youth Theatres (NAYT) provides a support
service, and organises Performance Festivals. However within the
entrepreneurial society organisations have to bid for government funding.
NAYT therefore used the Centre for Theatre Research (University of Manchester)
to establish the value of theatre as an activity where young people can
explore creatively, take risks, develop confidence and take responsibility. On
the basis of this NAYT obtained funding from a government agency, to run a
support programme nationally. It has a web-site with resources - (www.nayt.
org.uk). The National Theatre Education Department runs New Connections, a
programme of new plays specially written for 13 to 19 year olds to perform
- (www.nationaltheatre.org)
THEATRE for CHILDREN AND YOUNG PEOPLE
The UK has never had a fully state-funded system of theatre for children,
unlike some major European countries. Companies rely on Arts Council
project grants and charging. There is a network of high quality companies,
built up through the initiative of key practitioners, initially Brian Way of
Theatre Centre, who developed participatory theatre in schools, and Caryl
Jenner, who established the Unicorn Theatre in central London.
Companies tour schools and venues providing an experience of theatre
in performance across the UK. There is a move to make theatre visits a
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curriculum entitlement for all pupils, but at present it is the school which
decides whether to deploy its budget on a theatre performance. In Northern
Ireland theatre has been used within the Education for Mutual Understanding
Programme to promote contact across the sectarian divide.Wales has retained
a network of TIE companies, and theatre in a minority language - Welsh.
There are companies which tour plays on specific areas related to Personal,
Social, Health Education, and Citizenship. Plays which demonstrate life skills
areas, for instance - how to deal with bullying - and sex education (teenage
pregnancy rates are high in the UK).
PHOTO

The key companies are members of the UK branch of the international Gwent TIE (Wales) performance in
association - ASSITEJ (www.assitejuk.org). Our theatre tradition has school hall
centred on dramatic use of spoken language. From contact with European (photo : Jenny Barnes)
theatre our theatre has developed the use of imaginative visual and physical
theatre.
• Theatre for Children and Young People / 50 years of Professional Theatre
in the UK. Editor: Stuart Bennett
What we can offer
From the work developed by practitioners in the UK educational system
we can offer a range of tried Drama and Theatre methods. We can also offer
practical approaches and supportive resourcing to practitioners in countries
that have moved, or are moving from centralised state provision of education
to the entrepreneurial system.
In return we are keen to learn from creative visions and educational methods
within the range of European cultures.
The publications listed can be ordered from: London Drama Book Service.
(www.londondrama.org - publications)
Stuart Bennett has a background in Drama Teaching, TIE, and Theatre for Young
People / Coventry Theatre in Education / Rose Bruford College of Drama / London
Cockpit Theatre Workshop / Inner City Theatre for Asylum-Seekers and Refugees.
Contact: stuart@bennetthouse.org.uk
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